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Ridha Permatasari (2021): Vocabulary Learning Strategies Used by Students 
at SMP Negeri 1 Rambah Hilir. 
Vocabulary learning strategy is one of the strategies for success that used by 
students in learning English. Therefore, vocabulary learning strategies may 
improve students‟ learning to be easier, faster, enjoyable, and effective. 
Vocabulary learning strategies consist of 5 types, which are: determination, social, 
memory, cognitive, and metacognitive. The aim of this research studied 
vocabulary learning strategies used by students at SMP Negeri 1 Rambah Hilir. 
This research was descriptive quantitative. There were 25 students as samples 
chosen by using a simple random sampling technique. In collecting the data, the 
researcher distributed the questionnaire to respondents in order to determine their 
vocabulary learning strategies, which consist of 50 items that were constructed 
based on category of vocabulary learning strategies. The researcher used SPSS 25 
to analyze the data, which the result showed that total score of vocabulary 
learning strategies used by students is 3900, with the mean score is 156. 
Moreover, total score of the dominant strategy of vocabulary learning strategies is 
604, with the mean score is 3,45, as a conclusion, it can be identified the category 
of the students‟ vocabulary learning strategies was very low. Furthermore, the 
dominant strategy of vocabulary learning strategies used by students was social 
strategy in learning English. 












Ridha Permatasari (2021): Strategi Pembelajaran Kosakata yang Digunakan 
oleh Siswa di SMP Negeri 1 Rambah Hilir. 
Strategi pembelajaran kosakata merupakan salah satu strategi yang sukses 
digunakan dalam proses pembelajaran Bahasa Inggris. Oleh karena itu, strategi 
pembelajaran kosakata dapat meningkatkan pembelajaran siswa menjadi lebih 
mudah, lebih cepat, menyenangkan, dan efektif. Strategi pembelajaran kosakata 
terdiri dari lima jenis, yaitu: determinasi, sosial, memori, kognitif, dan 
metakognitif. Tujuan dari penelitian ini adalah mempelajari strategi pembelajaran 
kosakata yang digunakan oleh siswa di SMP Negeri 1 Rambah Hilir. Penelitian 
ini bersifat deskriptif kuantitatif. Dimana, sampel yang diambil sebanyak 25 siswa 
dengan menggunakan teknik simple random sampling. Dalam pengumpulan data, 
peneliti menyebar angket kepada responden untuk menentukan strategi 
pembelajaran kosakata, terdiri dari 50 item yang dibuat berdasarkan kategori dari 
strategi-strategi pembelajaran kosakata. Peneliti menggunakan SPSS versi 25 
untuk menganalisis data, dimana hasil penelitian menunjukkan bahwa skor total 
dari strategi pembelajaran kosakata yang digunakan oleh siswa adalah 3900, 
dengan skor rata-rata 156. Selain itu, total skor dari strategi pembelajaran 
kosakata siswa yang dominan adalah 604, dengan skor rata-rata 3,45, dengan 
kesimpulan dapat diidentifikasikan bahwa kategori strategi pembelajaran kosakata 
siswa sangat rendah. Selain itu, strategi pembelajaran kosakata yang dominan 
digunakan oleh siswa dalam pembelajaran bahasa inggris adalah strategi sosial. 
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A. Background of the Problem 
Vocabulary is the first aspect that must be learned by students in learning 
a language. It is the most necessary element to language development. 
Without sufficient vocabulary, we cannot communicate and express ideas 
easily in both oral and written form. Brown (1992) stated that vocabulary is 
the foundation to build a language that plays a fundamental role in 
communication. It means that vocabulary is the priority in learning English. 
According to Nunan (1991), learning vocabulary in the very early stages is 
more fundamental than grammar, since without vocabulary one would not be 
able to use the structure functions for effective communication. In other 
words, we can say that without grammar someone can communicate little, but 
without vocabulary, someone can communicate nothing. As Thornbury (2002) 
states that without grammar very little can be conveyed, without vocabulary 
nothing can be conveyed. 
For language skills, four skills must be mastered by students, namely 
speaking, reading, writing, and listening. In speaking, vocabulary helps the 
students to explain their ideas orally. In reading, vocabulary influences their 
ability to understand and comprehend a text. In writing, vocabulary helps the 





they want. In listening, vocabulary influences their understanding of the 
teacher‟s speech, class discussion, and other speeches. In consequence, 
vocabulary is the aspect that is not to be left to be learned by students. 
Cameron (2001) stated that building up a convenient vocabulary is central 
to the learning a foreign language. It means to build a suitable vocabulary it is 
not only a matter of allowing the students to know and then memorize the 
words but also providing the students with knowledge to comprehend and 
apply the words in an actual context.  The students should acquire an adequate 
number of words and should know how to use the words correctly.  Harmer 
(2007) states that teachers need to spend time understanding how their 
students think and operate. Every student has different way or strategies in 
learning as Macaro (2003) states that learners probably have their own 
strategies in learning vocabulary outside the classroom. So, it is a task for 
teachers to think productively in teaching vocabulary to find activities which 
provide a fun and enjoyable situation.  
Vocabulary learning strategies are important for students; students need to 
apply the appropriate strategy, as Oxford (1990) states learning strategies 
taken by the learner to make learning easier, faster, more enjoyable, more self-
directed, more effective and transferable.  Schmitt (2000) also states that 
vocabulary learning strategies can empower learners and attract learners‟ 
attention in learning language in a way that will improve the learners‟ 
vocabulary development. Vocabulary need to be learnt by applying active 





words, gain a better number of words, and use words successfully for 
communicative purposes (Cahyono, 2008). So, employing effective strategies 
in learning vocabulary will have positive contribution to students‟ vocabulary 
growth which in turn will affect their language skills. 
Many students in Junior High School have a very restricted vocabulary.  
The students cannot speak English well, write a text and translate the meaning 
of words. They have a different vocabulary that can be take in from their 
English score and achievement. In teaching English, the teacher usually 
teaches using same method or strategy but for the learning achievement every 
learner is different. It means, it is useful for some learners but that is not 
successfully used by others. This difference may be because of learning 
strategies applied by students.  The students who have good vocabulary 
usually used their strategies to improve their vocabulary, while students who 
not have good vocabulary do not have specific strategies or lack to do the 
strategies to improve their vocabulary. Hence, students need vocabulary 
learning strategies to help them improve their knowledge of vocabulary. 
In curriculum 2013, the target of learning English in Junior High School 
is the students can reach a functional level that is students can communicate 
with each other by oral and written in daily communication. Students are 
required to have sufficient vocabulary and to be able to use them in their 
conversation to achieve the target. The aspects of vocabulary skill based on 







Scoring Rubric of Vocabulary skill 
No Score Qualification Vocabulary Learning Competences 
1. 92-100 Very Good The students can identify social functions, 
text structures, linguistic elements of oral 
and written and capturing contextual 
meaning ”a and the”, part of speech such 
as noun, verb, adverb, and adjective very 
well. 
2. 84-91 Good  The students can identify social functions, 
text structures, linguistic elements of oral 
and written and capturing contextual 
meaning ”a and the”, part of speech such 
as noun, verb, adverb, and adjective well. 
3. 75-83 Enough The students can identify social functions, 
text structures, linguistic elements of oral 
and written and capturing contextual 
meaning ”a and the”, part of speech such 
as noun, verb, adverb, and adjective 
enough. 
4. 60-74 Less The students have less understanding to 
identify social functions, text structures, 
linguistic elements of oral and written and 
capturing contextual meaning ”a and the”, 
part of speech such as noun, verb, adverb, 
and adjective 
5. 40-59 Fail The students cannot identify social 
functions, text structures, linguistic 
elements of oral and written and capturing 
contextual meaning ”a and the”, part of 
speech such as noun, verb, adverb, and 
adjective 
 
Based on the observations of the researcher, the student‟s scores are still 
far from the KKM. They have difficulties in English like they are less to 
identify social functions, text structures, linguistic elements of oral and 
written and capturing contextual meaning ”a and the”, part of speech such as 
noun, verb, adverb, and adjective. It means that the target of learning English 
in SMP Negeri 1 Rambah Hilir has not been achieved. So, vocabulary 





There are several previous studies conducted by other researchers. Such 
as, Susanto, et al (2019), Damari (2019), Nosidlak (2013),  Bai (2018), 
Sihotang, et al (2017), CELIK (2010), Yeh (2004), Susanti (2018), Noor 
(2009), Amin (2013), Kulikova (2015), Nie (2017). They observed students‟ 
vocabulary learning strategies, but most of them focus on students at 
University and Senior High School. In this research, the writer will focus on 
students in third grade at Junior High School. 
The reason for selecting third-grade students as the subject of this 
research is because they already learn English for two years. Besides that, 
they still had low score in vocabulary and some of them did not do the task as 
well. Some of them still had difficulties and have a poor understanding of 
vocabulary. It shows that they are problematic in learning strategies.  
From the background above the researcher intends to make research 
entitled “Vocabulary Learning Strategies Used by Students at SMP Negeri 1 
Rambah Hilir”.  
B. The Problem of the Research 
1. Identification of the Problem 
There are so many factors that can affect student‟s vocabulary 
development, Cameron (2001) states that language learners may not 
implement strategies automatically, they learn words in various ways, and 
as a result, learners need to be taught different vocabulary learning 
strategies to help them to be successful language learners.  To identify the 
existing problems, the researcher interviewed the English teacher and 





understanding to identify social functions, text structures, linguistic 
elements of oral and written and capturing contextual meaning ”a and the”, 
part of speech such as noun, verb, adverb, and adjective. Then, it can be 
concluded that the students do not have specific strategies to improve their 
vocabulary and are less curious to learn vocabulary, and then it is affecting 
their vocabulary achievement. 
2. Limitation of the Problem 
Based on the identification of the problem above, the researcher needs 
to limit the research problems to focus on the topic. Thus, the researcher 
has only focused this research on vocabulary learning strategies used by 
third-grade students at SMP Negeri 1 Rambah Hilir. The researcher chose 
the third-grade student is because they studied English for two years, but 
their achievement for vocabulary development is still low. 
3. Formulation of the Problem 
To gain a better understanding, the researcher only focuses on the 
formulation of: 
a. How is a vocabulary learning strategy used by students? 
b. What is the dominant aspect of vocabulary learning strategy used by 
students? 
 
C. Significant of the Research 
There are some significances of this research that showed below: 
1. The result of this research will be hopefully useful for English teachers to 
use this study as a reference to help learners who have difficulty in 





2. The result of this research will be hopefully useful for language students, 
who encounter problems in finding the strategies to comprehend 
vocabulary. 
 
D. Reason for Choosing the Title 
There are some reasons why the researcher is interested in conducting 
this research as follow: 
a. The title is relevant to the researcher‟s status as a candidate for 
English teacher. 
b. The title of this research is not investigated yet by previous 
researchers at The University of Sulthan Syarif Kasim Riau. 
c. The location of the research facilitates the researcher in conducting 
this research. 
 
E. Definition of the Key Terms 
The researcher defines all the term to avoid misunderstanding and 
misinterpreting that are used in this study as follow:  
1. Vocabulary 
According to Nunan (1999) states that vocabulary is a list of target 
language words. Heidari, et al (2012) also argued that vocabulary is the 
core of language and the cornerstone of language learning. So, from these 
definitions, vocabulary refers to the number of words that we could use to 
communicate verbally. In this research, vocabulary is the words that are 





2. Learning  
Hamalik (2005) defined learning as the modification or strengthening 
of behavior through experiencing and interacting with the environment. 
Jensen & Nickelsen (2011) also give their argument, learning is a process 
to acquire knowledge, skill, behavior, attitude, or values through 
experience, study, or education which caused the change that can be 
measured by the brain has been called memory. It can be concluded that 
learning is changing the behavior, value, and intelligence of learners 
based on long knowledge that takes new change. 
3. Strategy  
Oxford (1990) defined strategy as specific action done by learners to 
make learning easier, faster, more self-esteem, more effective, and more 
transferable to the new situation. Furthermore, Brown (2001) argued that 
strategy is a specific method of approaching a problem or task, modes of 
operation for achieving a particular end, or plan designed for controlling 
and manipulating certain information. Additionally, Richards (2011) 
stated that strategy is a procedure used in learning, thinking, etc., which 
serves as a way of reaching a goal.  
4. Learning Strategy 
According to Tarigan (1993), a learning strategy is the ideas or 
behaviors that are used by an individual to help themselves in 
understanding, learning, or recognizing new information. Learning 





more successful, self-directed, and enjoyable (Oxford, 1989). So from 
these definitions, learning strategy refers to methods and techniques used 





















A. Theoretical Framework 
The theoretical framework of this study is related to the concepts, 
theories, and previous studies about vocabulary learning strategies that will be 
discussed below: 
1. The Concept of Language Learning Strategies 
The success of the teaching and learning process is influenced by many 
factors. One of these factors is the use of strategy in learning, especially 
language education. Students and teachers need to find and apply an 
appropriate strategy to learn a language more effectively and efficiently.  
According to Rubin (1987), language learning strategies are behaviors, 
steps, or techniques that language learners apply to facilitate language 
learning. Then, Oxford (1990) defined language learning strategies as 
specific actions taken by the learner to make learning easier, faster, more 
enjoyable, more self-directed, more effective, and more transferable to 
new situations. Furthermore, Chamot (2004) language learning strategies 
are the conscious thoughts and actions that learners take to achieve a 
learning goal. It can be concluded that language learning strategies have an 





Oxford (1990) classified there are twelve features of language learning 
strategies as follows: 
a. Contribute to the main goal, communicative competence 
All appropriate language learning strategies are oriented toward the 
broad goal of communicative competence and strategic competence. 
The development of communicative competence requires realistic 
interaction among learners using meaningful, contextualized 
language. Learning strategies help learners participate actively in 
such authentic communication.   
b. Allow learners to become more self-directed 
Language learning strategies encourage greater overall self-direction 
for learners. Being self-directed students are important since the 
teacher can guide them all the time and students need to use the 
language outside the classroom. Moreover, self-directed is essential 
to the active development of ability in a new language.  
c. Expand the role of teachers 
Traditionally, the teachers‟ roles are like parents, instructor, director, 
manager, judge, leader, evaluator, controller, and even a doctor who 
must “cure” the ignorance of students. In contrast, the new role of 
teachers is as a facilitator, helper, guide, consultant, adviser, 
coordinator, idea person, diagnostician, and communicator. Teaching 
capacities also include identifying students‟ learning strategies, 





become more independent. These changes strengthen teachers‟ roles, 
making them more varied and more creative. When the students take 
more responsibility, more learning occurs, and both teachers and 
students feel more successful. 
d. Problem-Oriented 
Language learning strategies are tools. They are used because there 
is a problem to solve, a task to accomplish, an objective to meet or a 
goal to attain. 
e. Specific actions taken by learners 
Language learning strategies are specific actions or behaviors 
accomplished by students to enhance their learning. These actions 
are naturally influenced by the learner‟s more general characteristics 
or traits such as learning style, motivation, and aptitude. 
f. Involve many aspects of the learner, not just the cognitive 
Language learning strategies are not just about cognitive functions 
such as those dealing with mental processing and manipulating the 
new language, but also include metacognitive functions such as 
planning, evaluating, and arranging one‟s learning and emotional 
(affective), social, and other functions.  
 
g. Support learning both directly and indirectly 
Some learning strategies involve direct learning and the use of the 





strategies. Others, including metacognitive, affective, and social 
strategies contribute indirectly but powerfully to learn.  These are 
known as indirect strategies. Direct and indirect strategies are 
equally important and serve to support each other in many ways. 
h. Not always be observed 
Some learning strategies are not observable. Some of them are 
dealing with mental associations that are not seen by human eyes. 
The strategies are also used by the students outside the classroom 
that are unobservable by teachers. 
i. Often be conscious 
Many modern uses of their learning strategies reflect conscious 
efforts by learners to take control of their learning, and some 
researchers seem to suggest that are always conscious actions. 
However, some learning strategies become automatic or 
unconscious. 
j. Can be taught 
Learning strategies are easier to teach and modify. This can be done 
through strategy training, which essential part of language education. 
Even the best learners can improve their strategy use through such 
teaching. Strategy training helps guide learners to become more 







k. Be flexible 
Language learning strategies are flexible. They are not always found 
in predictable sequences on precise patterns. There is a great deal of 
individuality in the way learners choose, combine, and sequences 
strategies.  
l. Be influenced by a variety of factors 
Many factors affect the choice of strategies: degree awareness, stage 
of learning, task requirements, teacher expectations, age, sex, 
nationality, general learning style, personality traits, motivation, 
level, and purpose for learning the language. 
Language learning styles are divided into two main parts: direct and 
indirect strategies. Direct strategies are those behaviors that directly 
involve the use of the target language, which unswervingly facilitates 
language learning. Oxford (1990) resembles the direct strategies to the 
performers in a stage play, whereas she takes after indirect strategies to 
the director of the same performance. 
Direct strategies are subcategorized into memory strategies, cognitive 
strategies, and compensation strategies. Meanwhile, indirect strategies are 
subcategorized into metacognitive strategies, affective strategies, and 








a. Direct strategies 
1) Memory strategies 
Memory strategies are the techniques that enable learners to 
store the new information and retrieve it later. It will help 
learners to link one L2 item or concept with another but do not 
necessarily involve deep understanding. The learning and 
retrieval can be via sounds (e.g., rhyming), images (e.g., a 
mental picture of the word), a combination of sounds and 
images (e.g., the keyword method), body movement (e.g., total 
physical response), mechanical means (e.g., flashcards), or 
location (e.g., on a page or blackboard), etc. 
2) Cognitive strategies 
Cognitive strategies enable the learner to manipulate the 
language material in direct ways, e.g., through reasoning, note-
taking, summarizing, synthesizing, outlining, recognizing 
information to develop stronger schemas, practicing structures 
and sounds formal. 
3) Compensation strategies 
Compensation strategies help learners to use the target language 
either comprehension or production, although they do not have 
complete knowledge about it. The strategies can be guessed 
from the context in listening and reading: using synonyms and 





strictly for speaking- using gestures or pause words. These 
strategies enable them to make up missing knowledge. 
b. Indirect strategies 
1) Metacognitive strategies 
Metacognitive strategies are employed for managing the 
learning process overall (arranging, planning, and evaluating 
the learning). The strategies can be identified one‟s learning 
style preferences and needs, planning for L2 tasks, gathering 
and organizing materials, arranging a study pace and a 
schedule, monitoring mistakes, evaluating task success, and 
evaluating the success of any type of learning strategy. 
2) Affective strategies 
Affective strategies enable learners to control their emotions, 
attitudes, and motivations related to language learning by 
identifying one‟s mood and anxiety level, talking about 
feelings, rewarding oneself for good performance and using 
deep breathing or positive self-talk, knowing how to control 
one‟s emotions and attitudes about learning may influence the 
language learning process positively since it will make the 
learning more effective and enjoyable. It is also known that 
negative feelings can hinder progress. The control over such 






3) Social strategies 
Social strategies help learners work with others and understand 
the target culture as well as the language. The strategies might 
be asking questions to get verification, asking for clarification 
of a confusing point, asking for help in doing a language task, 
talking with the native-speaking conversation partner, exploring 
cultural, and social norms. 
To conclude, indirect strategies tend to originate at a level of 
unconscious or automated performance and may or may not enter 
consciousness during preparation. In contrast, direct strategies are used by 
learners in a direct way, that is, they tend to originate at a level of 
unconscious or automated performance and may or may not enter 
consciousness during preparation. 
2. The Concept of Students’ Vocabulary  
Vocabulary is the first aspect that must be learned by students in 
learning a language. It is the most important element to make someone 
more understand the language. Without sufficient vocabulary, we cannot 
communicate and express ideas easily in both oral and written forms.  
There are several definitions by some experts about vocabulary. Hatch 
and Brown (1995) define vocabulary as a list or a set of words for a 
particular language or a list of words that individual speakers of a 
language might use. According to Linse (2005), vocabulary is the 





vocabulary as a list of words used in a book with definition and 
translation. Whereas, Gardner (2010) defines vocabulary as not only 
concerned with the meaning of words, but also how people use the words 
and store the words, how they connect between one word to another word, 
and also how people make a phrase with that words. In conclude, it can be 
said vocabulary is the stock of the words are used by a person. The 
vocabulary allows a real effect on skills in the English language. It is hard 
to do oral communication between one and another without vocabulary. 
Vocabulary cannot be separated from the language; it is a necessary part 
of the language. Laksana (1993) states that vocabulary is a component of a 
language that maintains all of the information about the meaning and using 
a word in the language. It means that vocabulary is a necessary part of 
language, the language cannot be used to maintain all information in a 
language without vocabulary. In conclusion, vocabulary is the smallest 
unit of speech that processes individual meaning to speak and use to 
communicate another. 
According to Burton (1985) that large vocabularies help us to express 
our ideas precisely and vividly, without repeating ourselves in 
composition. Moreover, vocabulary is very essential for success to 
comprehend the language well, speak better, or compose good writing; it 
is expected that learners have to increase their vocabulary by around 1000 





Vocabulary learning is a skill that needs to be taught and nurtured like 
any other skill (Graham, S, 1997). Macaro (2003) believes that words are 
the basis of the processes we go through for accessing language and 
probably the most important building block in language production. 
Some experts divide vocabulary into two types: active and passive 
vocabulary. Harmer (1991) distinguishes between these types of 
vocabulary. Active vocabulary concerns the one that students have been 
taught and that they are expected to be able to use. Meanwhile, passive 
vocabulary refers to the words which the students will recognize when 
they meet them, but which they will probably not be able to pronounce. 
According to Finocchiaro (1973), active vocabulary refers to the words 
the student understands, can pronounce correctly, and use constructively 
in speaking and writing. Passive vocabulary concerns to the students‟ can 
identify and understand the word when they are reading or listening to 
someone speaking, but they do not use the words in speaking or in 
writing.  
One‟s listening vocabulary is generally larger than his speaking 
vocabulary while his reading vocabulary is relatively larger than his 
writing vocabulary. Therefore it can be concluded that vocabulary can be 
presented in four units. They are reading vocabulary, listening vocabulary, 
speaking vocabulary, and writing vocabulary. Reading vocabulary 
consists of the word found by people when they are reading. While 





talking to others or listening to radio and television. Speaking vocabulary 
includes the words people used in their daily life and conversation. The 
last writing vocabulary consists of the word people use in writing essays, 
reports, letters, etc. On the other hand, to use vocabulary in every skill in 
English is not enough if students only know the words, but knowledge 
about how to use the words is also important to know. 
Hatch and Brown (1995) as cited in Mofareh AlQahtani (2005) 
indicate two kinds of vocabulary, they are receptive vocabulary and 
productive vocabulary. Receptive vocabulary is words that learners 
recognize and understand in context. It is vocabulary that learners identify 
when they see or meet in reading text. Meanwhile, productive vocabulary 
is the words learners understand and can pronounce correctly and use 
constructively in speaking and writing. 
3. The Concept of Vocabulary Learning Strategies 
To help learners function well in language learning, they need to know 
strategies that may help them acquire language learning vocabulary. 
Vocabulary learning strategies stem from language learning strategies. 
Learning strategies refer to what learners do to achieve their learning 
tasks. According to Chamot (1987), learning strategies include approaches, 
techniques as well as deliberate actions taken by students. Then, Rubin 
(1987) also defined learning strategies as those which can contribute to the 
development of the language system constructed by the learners and 





when they learn grammar, literature, vocabulary, and others (Nayan, 
2015). 
Vocabulary learning strategies (VLS) are designed to assist learners in 
facilitating and streamlining their vocabulary learning to achieve optimal 
goals as Schmitt (2000) states that VLS can empower learners and attract 
the learners‟ attention in learning language in a way that will improve the 
learners‟ vocabulary development. 
VLS does not only help the learners to achieve their learning goals but 
also to encourages the students to become independent learners. As 
explained by Nation (2001), by applying vocabulary learning strategies, 
students can manage and monitor their own learning process without 
having to depend entirely on the teacher‟s help. 
In addition, Asgari and Mustapha (2011) define vocabulary learning 
strategies as stages taken by learners when learning new words. When 
students encounter new English words in their learning process, they need 
to take action to comprehend the words to help them understand the 
materials. However, VLS does not only focus on how learners learn new 
vocabulary but also on how they store the words in their long-term 
memories as well as use and produce the words in the appropriate 
contexts. 
4. Taxonomy of Vocabulary Learning Strategies 
There have been several attempts to develop the taxonomy of VLS 





language. This study adopts Schmitt‟s taxonomy as a basis. According to 
Schmitt (2000), Vocabulary Learning Strategies classified into Discovery 
Strategy and Consolidation Strategy. Each of the strategy divided into its‟ 
strategy Group:  
1. Discovery Strategy consists of:  
a. Determination Strategy 
Determination Strategy is individual strategies used to 
understand the meaning of words without any help from others, 
as Schmitt (2000) clarified that determination is the strategy 
used when learners are faced with discovering a new words' 
meaning without recourse to another person‟s experience. 
Learners try to find the meaning of a word by guessing it with 
the help of structural knowledge of the language, guessing from 
the first language, guessing from context, or using reference 
material. This strategy is commonly used to find the meaning of 
new words rather than recalling words that have already been 
learned. 
b. Social Strategy.  
Schmitt (2000) proposed that there were strategies in which 
the other intervention was needed. Social strategies were the 
strategies used by implementing the interaction with other 





classmates for information about a new word and answer in 
several ways such as synonym or translation. 
2. Consolidation Strategies consists of:  
a. Social Strategies 
In terms of social strategy for consolidation, cooperative 
learning group defined by Schmitt (2000) as one of the ways 
for the learner to practice consolidating the meaning of new 
words. 
The social strategy for consolidation is used to remember 
words that students have previously been exposed to. Thus, the 
foundations of these strategies are social interaction and 
engagement. 
b. Memory Strategies 
Memory strategies were referred to as relating the word with 
some previously learned knowledge. It was done by using some 
form of imagery of grouping which is called memory strategies 
(Schmitt, 2000).  
This strategy is also commonly known as a mnemonic 
strategy (Natalina, 2018). They are used to recall vocabulary 
learned. Through these strategies, learners will relate their prior 
knowledge with the target words by grouping the words 
according to their form or topic, forming imaginary links, using 





studying the spelling of the words, and speaking the words out 
loud while studying them. 
c. Cognitive Strategies 
Cognitive strategies exhibit the collective function of 
manipulation or transformation of the target language by the 
learner. It is similar to memory strategies, but they are not 
focused on manipulative mental processing. They include 
repetition and using mechanical means to study vocabulary 
(Schmitt, 2000). 
Thus, cognitive strategies utilize repetition and specific tools 
to learn vocabulary. Strategies belonging to COG include 
repeating words verbally and on paper, making lists of words, 
and labeling physical objects with their meanings in the target 
language. 
d. Metacognitive Strategies 
It involved a conscious overview of the learning process and 
deciding planning, monitoring, or evaluating the best way to 
study. It includes improving access to input, deciding on the 
most efficient method of study or review, and testing oneself to 
measure improvement (Schmitt, 2000). 
Learners who use metacognitive strategies decide on their 
own which words they will focus on and examine further. 





Examples of metacognitive strategies include using English-
language media, skipping or passing new words, constantly 
studying new words, and testing oneself by using word tests or 
games. 
5. The Implementation  of Text-based Vocabulary Learning 
The text-based approach is popular for learners when they acquire 
vocabulary through reading text. Thornbury (2005) argues that learners 
can enrich word information through texts. Then, when using texts in 
learning and teaching vocabulary, a text can be described as a linguistic 
object, a vehicle for information, and a stimulus for production (Johns & 
Davies, 1983). It can be concluded that text is a vehicle for learners to 
develop their vocabulary. 
There are 13 kinds of text for learning English in high school: 
narrative, recount, descriptive, explanation, report, analytical exposition, 
hortatory exposition, procedure, discussion, review, anecdote, news item, 
and spoof. In the syllabus curriculum 2013, procedure text teaches in 
semester 1 of third-grade junior high school. 
a. Procedure text 
According to Anderson & Anderson  (1997), procedure text is a 
piece of text that gives us instructions for doing something. In other 
words, procedure text is a text that explains how people make or do 
something step by step. Its purpose is to provide instructions for 





1) Social Function 
The social function of procedure text is to explain or to give 
information how to use or on how to make something for 
readers. 
2) Generic structures 
For procedure text, there are three sections in constructing a 
procedure text: aim/goals, material, and steps.  
The first is aim/goal is the purpose of the Procedure text. 
Usually in the form of a title or description of what will be 
made or done. The second is material. This section contains a 
list of materials and tools for completing the procedure text. 
However, not all procedure text requires material. The last is 
steps. The steps section contains a series of steps to take in a 
sequence. These steps must be taken so that the goals stated in 
the Aim / Goal section can be achieved. 
3) Language features 
Procedure text usually includes the following grammatical 
features, a sentence that begins with verbs and is stated as 
commands, time words or numbers that show the order for 
carrying out the procedure, adverbs to describe how the action 







B. Relevant Research 
To avoid the same title in this research, the researcher shows the research 
which is relevant to this research. There are several researches related to this 
research, such as: 
1. Research in The Indonesian context 
Firstly, Alphino et.al (2019) researched “Vocabulary Learning 
Strategies, Vocabulary Skills, and Integrative Motivation Levels among 
University Students”. The samples of the research were 16400 students. 
The purpose was to examine vocabulary learning strategies, integrative 
motivation, and vocabulary skills among university students in Batam, 
Indonesia. Then, the design of this research was prediction design. The 
result showed that vocabulary learning strategies significantly contributed 
to learners‟ integrative motivation even though the vocabulary learning 
strategies had not directly contributed to vocabulary skill.  
Secondly, Rebonna, et al (2017) conducted research, the title was 
“Vocabulary Learning Strategies Applied by the Students of The English 
Education Study Program of Bengkulu University”. This research focuses 
to find out vocabulary learning strategies applied by the students of The 
English Education study program of Bengkulu University and the most 
and the least frequently applied strategies. The design of this research was 
descriptive quantitative. Then, the samples were 86 students. The result 
showed that average students of English Education Study Program applied 





Third, Susanti (2018) also conducted the research. The title was “A 
Case Study of Vocabulary Learning Strategy Used by Male and Female 
Students of English Department in IAIN Salatiga”. This research aims to 
describe the Vocabulary Learning Strategy used by male and female 
students of IAIN Salatiga and to describe the gender difference pattern in 
the application of VLS done by students of the English department of 
IAIN Salatiga.  The design of this research was qualitative. Then, the 
result showed that the gender difference has only existed in the 
implementation of social strategies for discovery, cognitive strategy for 
consolidation, and metacognitive strategy for consolidation. The other 
strategy, namely: determination, social strategy for consolidation, and 
memory strategy was indicated no difference in terms of gender. 
Then, Amin (2013) also researched storytelling. The title was “The 
Vocabulary Learning Strategies used by UUM Students concerningTheir 
Proficiency Levels”. This study aims to survey the vocabulary learning 
strategies used by students and to determine to what extent their use of the 
strategies was influenced by their proficiency level. The design of this 
study was a descriptive quantitative design. The sample was 200 students.  
The statistical analysis revealed that there was no significant difference in 
terms of the frequency of use between Band 1 and Band 4 students as the 






Last, Damari (2019) researched “A Survey of Vocabulary Learning 
Strategies in Madrasah Aliyah”. This study aims to identify students‟ 
vocabulary learning strategies to learn English in Madrasah Aliyah. The 
design of this study was descriptive. The sample was 136 students. The 
result showed that the most frequently used is determination strategies and 
the least frequently used is memory strategy. 
2. Research in Other Countries 
Firstly, Nosidlak (2013) also conducted research the title was 
“Vocabulary Learning Strategies of the Advanced Students”. This study 
aims to present and analyze the findings of the survey conducted to specify 
which vocabulary learning strategies are used by the advanced students 
and discover whether the kind of strategies is related to proficiency. The 
design of this study was an analysis. The sample was 102 students.  The 
result showed that advanced students use similar kinds of vocabulary 
learning strategies when learning new vocabulary items. 
Secondly, Bai (2018) researched, entitled “An Analysis of English 
Vocabulary Learning Strategies”. This research focuses to investigate why 
students have problems with vocabulary learning and get some 
information about vocabulary learning strategies to make some 
suggestions about vocabulary strategy training. The design of this research 
was quantitative. Then, the samples were the second-grade non-English 
major students in a university. The result showed that note-taking 





Third, Nematollahi et.al (2017) also conducted the research. The title 
was “A Meta-Analysis of Vocabulary Learning Strategies of EFL 
Learners”. This research aims to know the most frequent strategy used in 
vocabulary learning strategies.  The design of this research was a meta-
analysis. Then, the result showed that the determination strategy is the 
most favored and used. 
Then, Celik‟s (2010) research was “Vocabulary Learning Strategy Use 
of Turkish EFL Learners”. This research aims to examine vocabulary-
learning strategies adopted by Turkish EFL Students. The data analysis 
related to the learners‟ preferences for the vocabulary learning strategy use 
showed a positive relationship between the frequency of the strategy use 
and the language levels, except for the social strategies, the elementary 
level learners‟ related preferences were higher than those of the upper-
level learners. 
Then, Noor‟s (2009) research was “Exploring the Vocabulary Learning 
Strategies of EFL Learners”. This research aims to explore the strategic 
use of vocabulary learning among a group of EFL Learners. This research 
uses an analysis design. The sample was 35 students in Malaysia. The 
result showed that strategies most often used by the EFL learners in this 
study were memorization, dictionary strategies, and linguistic clues. 
Then, Yeh and Wang (2004) also conducted research “An 
Investigation into Vocabulary Learning Strategies Used by Senior High 





most and the least frequently used strategies and to identify the differences 
in the strategy used between good and poor learners. The design of this 
study was descriptive quantitative methods with a sample were 271 
students. The result showed that (1) cognitive strategies were reported as 
the most frequently used, while social strategies were the least frequently 
used (2) the most frequently used strategies were mostly related to rote 
repetition or the form of a word; (3) the least frequently used strategies 
were related to the use of study aids, social learning, and dictionaries with 
L2 definitions; (4) there were significant differences in strategy use 
between good and poor learners. Good learners favored verbal repetition 
and tended to learn words in context, while poor learners favored written 
repetition and tended to learn words in isolation. 
Furthermore, Kulikova (2015) also conducted a research “Vocabulary 
Learning Strategies and Beliefs about Vocabulary Learning: A Study of 
Beginning University Students of Russian in the United States”. The 
purpose of this study is to investigate the beliefs about vocabulary learning 
of students beginning to study Russian. The design of this study was 
descriptive quantitative methods with a sample were 97 students. The 
result showed that the participants highly value the role of vocabulary in 
studying a foreign language, understand the complexity of the process of 
vocabulary acquisition, and believe that words and phrases should be 





The last, Nie (2017) also conducted research the title was “A Study of 
Vocabulary Learning Strategies Used by Excellent English Learners”. This 
study aims to identify a variety of vocabulary learning strategies adopted 
by some excellent English learners in the lengthy process of vocabulary 
learning and consolidating. The design of this study was a case study 
approach, qualitative research. The sample was 3 English postgraduates.  
The result showed that an excellent language learner‟s vocabulary level 
tends to be in positive proportion to the number of his vocabulary learning 
strategies, with metacognitive strategies playing a most influential and 
decisive role. 
Based on previous research mentioned above, the researcher found eleven 
studies about vocabulary learning strategies. From the several studies, only four 
of them from the Indonesian context, and also in their investigations on students‟ 
vocabulary learning strategies remain the gaps due to context and methodology. 
Based on previous research in the Indonesian context, it seems no researchers 
investigated SMP Negeri 1 Rambah Hilir. Meanwhile, in the Indonesian context, 
no one student‟s vocabulary learning strategies studies investigated at the same 
level at Junior High School by using analysis research design. 
Because of limited study on student‟ vocabulary learning strategies in 
Indonesia especially in Junior High School context, it is still many gaps. 
Therefore, it is essential to explore students‟ vocabulary learning strategies 
deeper. Besides, the practical problems related to students‟ vocabulary learning 





C. The Operational Concept 
According to Syafi‟i (2017), the operational concept is used to measure 
problems from a variable that should be empirical. It means that the operational 
concept is a concept as guidance used to avoid misunderstanding. It should be 
interpreted into particular words to make it easy to measure. This research 
focuses on Vocabulary Learning Strategy Used by Students. According to 
Schmitt (2000) Vocabulary learning strategies is measured by using several 
indicators: 
Table 2.1 
Indicators Vocabulary Learning Strategies 

































Students analyze part of speech 
Students analyze affixes and roots 
Students guess the meaning from textual context 
Students use a dictionary (bilingual or monolingual) 
Students check for L1 cognate 
Students analyze any available pictures or gestures 
 
Students ask the teacher for a synonym, paraphrase, or 
L1 translation of a new word 
Students ask classmates 
Students study and practice meaning in a group 
Students interact with native speakers 
 
Students image word form 
Students connect a word to a previous personal 
experience 
Students associate the word with its coordinates 
Students connect the word to its synonyms and 
antonyms 
Students grouping the words to study them 
Students study the spelling of a word 
Students image word‟s meaning 
Students say a new word aloud 
Students underline the word 
Students use semantic maps 
Students use the keyword method 
Students write phrases and idioms for word  
 
Students verbal repetition 
Students wrote repetition 
Students word lists 










































Students listen to vocabularies‟ record 
Students put English labels on physical objects 
Students keep a vocabulary notebook 
 
Students use English-language media 
 
Students use the spaced word practice 
Students test themselves with the word test 






























This chapter explained the methodology used in this research. The purpose of 
this chapter section was to help the researcher with how to do this research letter 
on. This sections chapter consisted of research design, time and location, object 
and subject, population and sample, techniques of data collection, techniques of 
data analysis. 
A. Research Design 
This research is a quantitative, specifically descriptive quantitative study. 
According to Cresswell (1994) states that descriptive method is to gather 
information about the present existing condition. Then, Kothari (2004) 
defines descriptive research aim is to describe the state of affairs as it exists at 
present. Sugiyono (2014) also states that descriptive research is research that 
describe a phenomenon, events either using quantitative and qualitative data. 
It conclusion, the emphasis of descriptive research is on describing rather than 
judging or interpreting. 
According to Gay (2012), quantitative research is the collection and 
analysis of numerical data to describe, explain, predict or control phenomena 
of interest. Then, Sudijono (1987) states that the descriptive quantitative 
method is a method that describes the state of a phenomenon that has been 






processed by the function. In other words, descriptive quantitative have to 
organize and analyze the numeric data, to provide a view regularly, concisely, 
and clear about a phenomenon. 
Through the design of the research, there will be results to describe 
students‟ vocabulary learning strategies at SMP Negeri 1 Rambah Hilir and 
investigate the dominant aspects contributing to it. 
 
B. Location and Time of the Research 
This research conducted at SMP Negeri 1 Rambah Hilir at Desa Sejati 
street. The research was conducted from December 2020 – January 2021. 
 
C.  Subject and Object of the Research 
1. The subject of the research 
The subject of this research is the third- grade students at SMP 
Negeri 1 Rambah Hilir in the (2020-2021) academic year. 
2. The Object of the Research 
The object of the research is students‟ vocabulary learning strategies at 
the third-grade student‟s SMP Negeri 1 Rambah Hilir. 
 
D. Population and Sample of the Research 
Sugiyono (2010) defines that population as the generalization areas that 
consist of an object or subject that has the quality and certain characteristics 
that are carried out by researcher to learn and to draw conclusions. Then, 





From the definitions, it can be concluded that a population is a group of 
people with which the researcher can get the data needed.  
The population of this research is the third- grade students at SMP Negeri 
1 Rambah Hilir. Third- grade students at SMP Negeri 1 Rambah Hilir consist 
of 4 classes.  It contained 100 students.  The specification of the population 
can be seen as follows: 
Table. 3.1 
The Population of the Research 
No Classes Number of Students 
1. IX A 25 
2. IX B 25 
3. IX C 25 
4. IX D 25 
 Total 100 
 
The population for this research is large enough to be taken all as the 
sample. According to Arikunto (2002) state, if the research subject is less 
than 100, it is better to take all, while if the research subject is more than 100, 
it‟s better to take 10%-15% or 20%-25%.  So, from the explanation above the 
researcher took 25 students for the sample. 
 
E. The Technique of Data Collection 
In this research, the researcher used a questionnaire to collect the data of 
vocabulary learning strategies used by students. Sugiyono (2008) explained 
that a questionnaire is a technique of collecting data that is done by giving 
some questions or statements to the respondent.  
The researcher used a questionnaire to find out vocabulary learning 





questionnaire uses Schmitt‟s (2000) taxonomy which is developed to 
vocabulary learning strategy research instrument by Yeh and Wang (2004), 
then translated to Indonesian by Damari (2019). In this research, there are 50 
items Yeh and Wang‟s (2004) statement‟s relate to vocabulary learning 
strategy. The questionnaire describes some questions for the respondents to 
know how vocabulary learning strategies are used by students at the third 
grade SMP Negeri 1 Rambah Hilir. 
Table. 3.2 
Blueprint of Vocabulary Learning Strategy 
 
Indicators No. Item 
Determination  1, 2, 3, 4, 5, 6, 7, 27, 32 
Social  8, 9, 10, 11, 12, 13, 14 
Memory  15, 16, 17, 18, 19, 20, 21, 22, 23, 24, 25, 26, 27, 
28, 29, 30, 31 
Cognitive  33, 34, 35, 36, 37, 38, 39, 40, 41 
Metacognitive  42, 43, 44, 45, 46, 47, 48, 49, 50 
 
F. The Technique of Data Analysis 
As this research is descriptive, the data analyzed is based on several steps: 
First, calculating the total score of students‟ answers to the 
questionnaire. This questionnaire used 5 Likert-scale as the table below: 
Table. 3.3 
The Scoring of Positive Statement 
No Scale Score 
1 Always 5 
2 Often 4 
3 Sometimes 3 
4 Rarely 2 
5 Never 1 






The Scoring of Negative Statement 
No Scale Score 
1 Always 1 
2 Often 2 
3 Sometimes 3 
4 Rarely 4 
5 Never 5 
       Source: Sugiyono (2010) 
Second, calculating the total mean score of the sample by using a formula 






M  = total mean score 
∑   = total of students score 
N  = number of students 
Third, to know students‟ vocabulary learning strategies, the researcher analyzed 
and concluded by using the calculation of tendency categories. Meanwhile, the 
dominant aspects of vocabulary learning strategies used were analyzed by calculated 
the mean score of each aspect. The highest mean score i s  considered as the 
dominant aspect of vocabulary learning strategies. The researcher adopted the 
formula cited in Trismasari et, al (2016) as follows: 
P = 
                  







In this chapter, the researcher presents the conclusion and suggestions 
following the finding of the study. The first section is the conclusions of the 
research finding. The second is the suggestion dealing with objectives of the 
teaching and learning process. 
A. Conclusion 
From the research about vocabulary learning strategies used by students at 
SMP Negeri 1 Rambah Hilir, the researcher concludes that: 
1. Vocabulary learning strategies used by students at SMP Negeri 1 
Rambah Hilir are categorized very low. It is shown that the biggest 
percentage of the analyzing vocabulary learning strategy (36%) with 
frequencies nine students are in the very low category, then (32 %) with 
frequencies eight students are in a low category. The study also finds that 
the highest mean score is 3,45 and the standard deviation is 32,415. 
2. The ninth-grade students of SMP Negeri 1 Rambah Hilir still have many 
difficulties in vocabulary learning. There are five categorizations of 
vocabulary learning strategies: determination, social, memory, cognitive, 
and metacognitive. For the determination strategy, the students 
categorized into very high (28%), the social strategy categorized into low 
(56%), the memory strategy categorized into very low (52%), the 
cognitive strategy categorized into high (32%), and metacognitive 






Based on the result of the study, the researcher puts some suggestions to 
the following parties: 
1. The students 
The result of this study indicates that students‟ vocabulary learning 
strategies used at ninth grade SMP Negeri 1 Rambah Hilir is in the very 
low category. It is proven by finding the biggest percentage at category 
very low. It is hoped that the students increase their strategy in vocabulary 
learning. The students need to improve their experiences with vocabulary 
learning strategies. They also need to increase their motivation and interest 
for the best strategy in vocabulary learning. 
2. The teachers 
For the teacher, it is hoped that this research can encourage them to 
consider a better strategy of teaching vocabulary to improve students‟ 
ability in learning strategies. The teacher also can apply interesting 
methods to develop their vocabulary learning strategies. 
3. Other researchers 
There are still many aspects that can be analyzed about vocabulary 
learning strategies. Finally, other researchers can investigate another side 
of learning strategies, then the result of this study may be used as early 
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Instrument  of the  Research 
 













Isilah sesuai dengan keadaan anda!
Nama *
Kelas *
Saya akan menganalisis jenis kata (kata kerja, kata benda, kata sifat, kata keterangan) dari
sebuah kata baru untuk menentukan maknanya. *

















Saya akan menganalisis bentuk kata dasar, awalan atau akhiran untuk mengetahui makna
kata. *
Saya akan menebak makna sebuah kata dari konteksnya. *
Saya akan menggunakan kamus Bahasa Inggris-Bahasa Indonesia untuk mengetahui makna
sebuah kata. *

















Saya akan menggunakan kamus Bahasa Inggris-Bahasa Inggris untuk mengetahui makna
sebuah kata *
Saya akan menggunakan kamus bahasa Indonesia - bahasa inggris dan kamus bahasa
inggris - bahasa Indonesia untuk mengetahui makna sebuah kata. *
Saya akan menggunakan kamus elektronik untuk mengetahui makna sebuah kata *

















Saya akan meminta guru untuk menerjemahkan kata yang baru menjadi bahasa Indonesia. *
Saya akan meminta guru untuk memberikan sinonim dari kata yang baru. *
Saya akan meminta guru untuk memberikan contoh suatu kalimat yang terdapat kata baru
tersebut. *

















Saya akan menanyakan makna sebuah kata pada teman sekelas saya. *
Saya akan mencari tahu makna sebuah kata itu melalui diskusi kelompok. *
Saya akan melatih kata yang telah saya pelajari dengan teman sekelas saya. *

















Saya akan menggunakan kata-kata yang baru saya ketahui untuk berbicara dengan penutur
asli (Native speaker). *
Saya akan memasangkan kata dengan gambar yang mewakili kata itu. *
Saya akan memberikan suatu gambaran terkait makna dari suatu kata ke dalam pikiran saya.
Contohnya: ketika anda belajar tentang cloud, di pikiran saya akan muncul langit. *

















Saya akan menghubungkan kata dengan pengalaman pribadi saya. Contohnya: ketika
belajar tentang rain, saya memikirkan pengalaman saya ketika menikmati hujan bersama
teman-teman. *
Saya akan menghubungkan satu kata ke kata yang terkait dengannya, misalnya: ketika
belajar kosakata apel, saya juga memikirkan buah-buahan lainnya seperti pisang, anggur,dll.
*
Ketika saya belajar sebuah kata, saya memperhatikan sinonym dan antonym dari kata
tersebut. *

















Saya akan mengelompokkan kata-kata yang akan dipelajari. Contohnya: nama benda-benda
diruang kelas. *
Saya akan menggunakan kata yang baru saya pelajari untuk membuat kalimat. *
Saya akan menggabungkan beberapa kata baru dan menghubungkannya ke dalam sebuah
cerita untuk membantu saya mengingat. *

















Ketika saya mempelajari suatu kata, saya akan mengingat ejaannya. *
Ketika saya mempelajari suatu kata, saya akan memperhatikan pengucapan dan
peruntukannya. *
Ketika saya mempelajari suatu kata, saya akan membacanya keras-keras. *

















Saya akan menggarisbawahi kata baru untuk meningkatkan kesan saya. *
Saya akan mencari padanan suara homofonik bahasa Indonesia yang mirip dengan
pengucapan bahasa inggris untuk membantu menghafal kata baru. *
Saya akan mengingat kata dasar, awalan dan akhiran dari suatu kata. *

















Saya akan mengingat kata baru dari cara pengucapannya. *
Saya akan melihat deskripsinya pada teks untuk menjelaskan makna suatu kata. Contohnya:
housekeeper diinterpretasi sebagai orang yang merawat suatu rumah. *
Saya akan menuliskan seluruh frase atau idiom yang berhubungan dengan suatu kata. *

















Saya akan menggunakan gerakan fisik untuk membantu mengingat kata baru. Contohnya:
saya melompat dan ingat kata “jump”. *
Saya akan mengulang arti kata untuk mengingatnya. *
Saya akan menulis kata berulang-ulang untuk mengingatnya. *

















Saya menggunakan tabel untuk mengingat (satu tabel berisi kosakata bahasa inggris tabel
lainnya arti bahasa Indonesia). *
Saya akan menggunakan satu kartu kosakata untuk mengingat kosakata baru (kartu ditulis
dengan kosakata bahasa inggris di satu sisi, sisi lain menulis artinya dalam bahasa
Indonesia). *
Saya akan membuat catatan kosakata baru selama pelajaran. *

















Saya akan menggunakan konteks dalam teks untuk menjelaskan arti suatu kata. *
Saya akan mendengarkan rekaman daftar kosakata. *
Saya akan meletakkan label bahasa inggris pada objek untuk membantu saya mengingat
kosakata itu, misalnya: beri label pen di pena saya. *

















Saya akan selalu membawa buku catatan untuk mencatat kosakata baru. *
Saya akan menggunakan lagu berbahasa inggris untuk belajar kata baru. *
Saya akan menonton video terkait pengucapan dalam bahasa inggris untuk belajar
kosakata. *

















Saya akan membaca Koran bahasa inggris untuk belajar kosakata. *
Saya akan membaca majalah bahasa inggris untuk belajar kosakata. *
Saya akan membaca bahan bacaan bahasa inggris untuk mempelajari kata baru (seperti:
novel, cerita pendek, dll). *

















Saya akan mendengarkan program radio bahasa inggris untuk belajar kosakata. *
Saya akan menggunakan tes kosakata untuk menguji apakah saya dapat mengingat
kosakata baru. *
Saya akan selalu meninjau kosakata yang telah saya pelajari. *







Konten ini tidak dibuat atau didukung oleh Google.
Saya akan mengabaikan kata baru yang saya temui. *
 Formulir
The Result of the Questionnaire Response of the Research 
No Nama 
No Item 
X1 X2 X3 X4 X5 X6 X7 X8 X9 X10 X11 X12 X13 X14 X15 X16 X17 X18 X19 X20 X21 X22 X23 X24 X25 
1 Arianda firmansyah 4 5 4 5 2 5 3 5 5 5 4 5 5 3 4 5 5 4 5 5 4 5 5 5 5 
2 Yarkhi izhari almais 4 4 1 5 5 5 5 4 1 3 4 5 4 2 5 5 5 5 4 4 3 5 3 5 3 
3 Wirda nur safirah 4 4 3 3 1 3 1 4 3 3 4 4 4 1 2 4 3 3 3 4 4 3 4 4 3 
4 Humaira 2 2 3 3 3 3 1 2 2 2 3 4 3 3 2 2 2 1 2 5 2 4 1 4 1 
5 Lailatul hidayah 4 4 4 4 1 4 1 4 3 3 1 4 1 1 3 3 3 3 3 2 3 2 2 3 1 
6 Dika Aulia 4 4 3 5 5 5 2 3 4 4 5 3 4 4 5 5 4 5 4 5 3 5 4 5 4 
7 Rahmad Hidayat 3 3 3 5 1 4 2 3 2 4 3 4 3 2 2 3 3 3 3 3 3 4 4 4 1 
8 M.fakhrurrozi 4 4 3 5 5 5 4 5 5 5 2 5 5 5 5 5 5 5 4 5 5 5 4 5 2 
9 Irvan Irawan 3 3 3 4 4 3 2 3 3 3 4 4 3 2 2 2 1 1 3 2 2 2 1 1 1 
10 M. gusrandi 5 5 5 5 5 5 4 4 5 5 5 5 5 5 5 4 5 5 4 5 5 5 5 5 4 
11 Muhammad fajri 4 3 4 5 5 5 5 3 3 4 3 4 3 3 3 3 3 2 3 3 4 3 3 3 2 
12 Risqi Cahya P 4 4 4 3 5 1 1 4 4 3 4 4 4 4 4 4 4 4 4 4 4 3 3 3 4 
13 Devitamara 4 4 4 4 4 4 1 4 4 4 4 4 4 1 3 4 4 4 4 4 3 3 4 4 1 
14 Anya Syafitri 5 5 4 5 1 5 4 5 4 4 3 3 3 3 2 4 4 4 4 3 4 4 5 4 2 
15 Alif Ramaputra 3 2 3 5 2 4 4 4 4 4 5 4 3 1 3 4 4 4 3 4 2 3 4 3 1 
16 Dika pratama 1 1 1 3 1 4 4 3 4 4 4 3 4 1 1 3 3 3 4 3 2 3 4 3 2 
17 Erwandi 3 1 2 3 1 3 4 4 3 4 4 3 5 1 2 4 4 4 3 4 3 4 5 5 1 
18 Ilham syuhada 3 4 5 2 2 4 5 3 3 4 4 2 3 1 3 3 1 2 4 4 3 3 3 1 3 
19 Fikri 3 4 4 4 4 4 3 3 3 4 4 3 4 4 3 3 3 4 2 3 4 3 3 2 2 
20 kamila hayati 4 4 3 4 1 4 4 2 3 4 5 4 4 1 2 4 3 2 3 5 3 3 5 2 2 
21 M. Haikal Aulia 3 5 5 2 1 4 5 2 5 1 5 4 5 2 2 3 4 2 2 3 4 4 5 2 3 
22 Titik indahpuji 3 3 4 3 4 4 4 2 4 3 2 3 3 1 1 3 4 4 1 3 3 4 2 4 3 
23 Aditya 2 2 2 1 1 5 5 3 3 3 5 4 3 1 4 1 1 3 2 4 4 3 3 4 1 
24 Ni'matun hassanah  4 4 3 4 3 2 4 4 4 4 2 3 3 4 4 4 4 4 3 3 3 4 2 4 2 





















X26 X27 X28 X29 X30 X31 X32 X33 X34 X35 X36 X37 X38 X39 X40 X41 X42 X43 X44 X45 X46 X47 X48 X49 X50 
1 Arianda firmansyah 5 4 5 5 4 5 5 5 5 4 4 4 4 3 5 5 3 3 2 2 4 1 4 5 1 210 
2 Yarkhi izhari almais 4 4 4 4 3 3 5 4 4 5 1 3 4 4 3 3 3 4 1 2 3 1 3 3 2 181 
3 Wirda nur safirah 3 1 4 4 4 2 4 4 3 4 4 4 3 2 3 3 4 3 1 1 3 2 4 3 1 156 
4 Humaira 1 1 2 2 2 1 1 3 2 2 2 1 2 1 1 2 1 1 1 1 1 1 1 2 1 102 
5 Lailatul hidayah 4 1 2 3 1 2 2 3 1 3 1 3 3 1 3 3 1 1 1 1 2 1 3 3 1 122 
6 Dika Aulia 5 4 3 5 4 3 2 5 5 4 3 1 3 4 1 5 1 4 1 2 2 3 1 4 1 186 
7 Rahmad Hidayat 4 3 4 4 3 2 3 4 2 4 3 2 3 3 4 2 2 2 2 3 3 2 3 3 2 154 
8 M.FAHKRURROZI 4 4 5 5 5 5 3 5 4 5 5 5 5 5 5 5 2 3 5 4 5 1 5 5 1 226 
9 Irvan Irawan 4 3 4 3 3 3 2 3 2 1 2 1 2 1 1 1 1 1 1 1 2 1 1 1 1 117 
10 M. gusrandi 5 5 5 5 5 5 5 4 4 5 5 4 5 5 5 5 4 4 5 4 5 5 5 5 5 249 
11 Muhammad fajri 2 2 4 3 4 2 2 2 2 3 3 3 3 3 2 3 2 2 2 2 2 2 3 2 2 159 
12 Risqi Cahya P 3 4 3 3 4 4 4 3 4 3 3 4 3 3 5 4 4 3 2 1 1 4 4 3 4 185 
13 Devitamara 4 3 4 4 4 4 4 4 1 4 2 2 4 3 3 4 3 3 1 1 1 1 1 3 1 170 
14 Anya Syafitri 4 2 4 4 4 2 4 5 3 3 3 5 4 2 3 5 3 3 1 2 4 3 3 4 2 190 
15 Alif Ramaputra 2 1 3 3 3 1 4 3 2 1 2 3 3 2 3 2 4 4 1 1 1 1 2 3 1 154 
16 Dika pratama 4 3 3 3 2 1 2 4 4 4 3 4 3 3 4 4 5 5 1 1 1 1 2 3 2 157 
17 Erwandi 3 2 3 3 3 2 3 4 4 3 3 2 2 1 4 3 3 3 1 1 1 1 3 4 2 161 
18 Ilham syuhada 4 3 3 2 4 1 3 3 2 3 2 4 2 3 4 3 5 5 1 1 1 1 1 1 1 156 
19 Fikri 2 1 3 3 3 2 4 4 2 1 3 3 4 3 1 2 3 2 1 1 1 1 2 2 1 157 
20 kamila hayati 5 4 5 5 4 2 3 4 4 3 4 4 2 2 5 3 5 3 1 1 1 1 1 2 1 176 
21 M. Haikal Aulia 4 1 2 1 5 2 3 4 4 5 2 2 2 1 3 3 3 3 1 1 1 1 3 4 1 166 
22 Titik indahpuji 3 4 4 3 1 2 3 1 3 2 1 3 2 1 2 3 1 1 1 1 1 1 3 4 1 149 
23 Aditya 4 2 3 3 4 3 2 3 4 5 2 5 5 4 4 4 5 5 1 1 1 1 3 1 1 169 
24 Ni'matun hassanah  4 2 3 4 3 4 4 4 4 3 4 4 4 4 3 4 3 4 2 3 3 2 4 4 1 193 















The Result of Tendency Distribution of Vocabulary Learning Strategies 
 
Statistics 
Vocabulary Learning Strategies   
N Valid 25 
Missing 0 
Mean 156,00 
Std. Error of Mean 6,483 
Median 148,00 
Mode 138 







Vocabulary Learning Strategies 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 98 1 4,0 4,0 4,0 
108 1 4,0 4,0 8,0 
117 1 4,0 4,0 12,0 
127 1 4,0 4,0 16,0 
138 2 8,0 8,0 24,0 
139 1 4,0 4,0 28,0 
141 1 4,0 4,0 32,0 
144 1 4,0 4,0 36,0 
145 1 4,0 4,0 40,0 
146 1 4,0 4,0 44,0 
147 1 4,0 4,0 48,0 
148 1 4,0 4,0 52,0 
153 1 4,0 4,0 56,0 
155 1 4,0 4,0 60,0 
156 1 4,0 4,0 64,0 
157 1 4,0 4,0 68,0 
169 1 4,0 4,0 72,0 
173 1 4,0 4,0 76,0 
176 1 4,0 4,0 80,0 
179 1 4,0 4,0 84,0 
180 1 4,0 4,0 88,0 
209 1 4,0 4,0 92,0 
218 1 4,0 4,0 96,0 
239 1 4,0 4,0 100,0 



















The Result of Tendency Distribution of Determination Strategies 
 
Statistics 
Determination   
N Valid 25 
Missing 0 
Mean 24,04 
Std. Error of Mean ,950 
Median 24,00 
Mode 22a 






a. Multiple modes exist. The smallest 
value is shown 
 
Determination 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 15 1 4,0 4,0 4,0 
17 2 8,0 8,0 12,0 
18 1 4,0 4,0 16,0 
19 1 4,0 4,0 20,0 
21 1 4,0 4,0 24,0 
22 4 16,0 16,0 40,0 
23 1 4,0 4,0 44,0 
24 2 8,0 8,0 52,0 
25 4 16,0 16,0 68,0 
26 1 4,0 4,0 72,0 
28 2 8,0 8,0 80,0 
29 2 8,0 8,0 88,0 
30 1 4,0 4,0 92,0 
31 1 4,0 4,0 96,0 
34 1 4,0 4,0 100,0 






The Result of Tendency Distribution of Social Strategies 
 
Statistics 
Social   
N Valid 25 
Missing 0 
Mean 24,16 
Std. Error of Mean ,818 
Median 24,00 
Mode 23 








 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 17 1 4,0 4,0 4,0 
18 1 4,0 4,0 8,0 
19 1 4,0 4,0 12,0 
20 1 4,0 4,0 16,0 
21 1 4,0 4,0 20,0 
22 2 8,0 8,0 28,0 
23 5 20,0 20,0 48,0 
24 3 12,0 12,0 60,0 
25 4 16,0 16,0 76,0 
26 1 4,0 4,0 80,0 
27 2 8,0 8,0 88,0 
32 2 8,0 8,0 96,0 
34 1 4,0 4,0 100,0 









The Result of Tendency Distribution of Memory Strategies 
 
Statistics 
Memory   
N Valid 25 
Missing 0 
Mean 58,92 
Std. Error of Mean 2,666 
Median 56,00 
Mode 52 








 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 36 1 4,0 4,0 4,0 
40 1 4,0 4,0 8,0 
43 1 4,0 4,0 12,0 
49 1 4,0 4,0 16,0 
50 2 8,0 8,0 24,0 
51 2 8,0 8,0 32,0 
52 3 12,0 12,0 44,0 
54 1 4,0 4,0 48,0 
56 1 4,0 4,0 52,0 
58 1 4,0 4,0 56,0 
59 1 4,0 4,0 60,0 
61 1 4,0 4,0 64,0 
62 1 4,0 4,0 68,0 
64 1 4,0 4,0 72,0 
65 1 4,0 4,0 76,0 
66 1 4,0 4,0 80,0 
74 1 4,0 4,0 84,0 
75 1 4,0 4,0 88,0 
81 1 4,0 4,0 92,0 
85 1 4,0 4,0 96,0 
87 1 4,0 4,0 100,0 
Total 25 100,0 100,0  
 
 
The Result of Tendency Distribution of Cognitive Strategies 
 
Statistics 
Cognitive   
N Valid 25 
Missing 0 
Mean 28,84 
Std. Error of Mean 1,533 
Median 30,00 
Mode 26a 






a. Multiple modes exist. The smallest 






 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 14 1 4,0 4,0 4,0 
16 1 4,0 4,0 8,0 
18 1 4,0 4,0 12,0 
21 2 8,0 8,0 20,0 
23 1 4,0 4,0 24,0 
24 1 4,0 4,0 28,0 
26 3 12,0 12,0 40,0 
27 2 8,0 8,0 48,0 
30 1 4,0 4,0 52,0 
31 3 12,0 12,0 64,0 
32 1 4,0 4,0 68,0 
33 2 8,0 8,0 76,0 
34 1 4,0 4,0 80,0 
36 2 8,0 8,0 88,0 
39 1 4,0 4,0 92,0 
42 1 4,0 4,0 96,0 
44 1 4,0 4,0 100,0 
Total 25 100,0 100,0  
 
The Result of Tendency Distribution of Metacognitive Strategies 
 
Statistics 
Metacognitive   
N Valid 25 
Missing 0 
Mean 20,04 
Std. Error of Mean 1,366 
Median 19,00 
Mode 19 









 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 10 2 8,0 8,0 8,0 
14 3 12,0 12,0 20,0 
15 1 4,0 4,0 24,0 
16 1 4,0 4,0 28,0 
17 2 8,0 8,0 36,0 
18 2 8,0 8,0 44,0 
19 4 16,0 16,0 60,0 
21 1 4,0 4,0 64,0 
22 3 12,0 12,0 76,0 
25 2 8,0 8,0 84,0 
26 2 8,0 8,0 92,0 
31 1 4,0 4,0 96,0 
42 1 4,0 4,0 100,0 









The Result of Interval Class Calculation of Vocabulary Learning Strategy 
 
Class Summed (K)  = 1 + 3,3 log n 
= 1 + 3,3 log 25 
   = 1 + 3,3 x 1,3979 
   = 5,613 
   = 5   6  
Range (R)  = (Highest score – Lowest score) 
   = 239 – 98 
   = 141 
Class Length (P) = 
         
                
  
   = 
   
 
 
   = 23,5   24 
Mean Id  eal (Mi) = 
 
 
   (Highest score + Lowest score) 
   = 
 
 
   (239 + 98) 
   = 168,5 
Standard Deviation Ideal (SDi) = 
 
 
   (Highest score – Lowest score) 
     = 
 
 
   (239 – 98) 
     = 23,5 
Table 
Frequency Distribution of Vocabulary Learning Strategy 
   No. Score Mean 
Absolute Frequency 
(f) 
Relative Frequency (%) 
1  98-121 109,5 3 12 
2  122-145 133,5 7 28 
3  146-169 157,5 7 28 
4  170-193 181,5 4 16 
5  194-217 205,5 2 8 
6  218-241 229,5 2 8 











The Result of Variable Tendency Determination 
 of Vocabulary Learning Strategy 
 
Very High = X > (Mi + 1   SDi) 
  = X > (168,5 + 1   23,5) 
  = X > 192 
High   = (Mi + 1   SDi) > X   Mi 
  = (168,5 + 1   23,5) > X   168,5 
  = 192 > X   168,5 
Low   = Mi > X   (Mi – 1   SDi) 
  = 168,5 > X   (168,5 – 1   23,5) 
  = 168,5 > X   145 
Very Low = X < (Mi – 1   SDi) 
  = X < (168,5 – 1   23,5) 








       Tendency Distribution of Students’ Vocabulary Learning Strategy 
Category Interval classes f Percentage 
Very high > 192 3 12 
High 192-168,5 5 20 
Low 168,5-145 8 32 
Very low < 145 9 36 













The Result of Variable Tendency Determination of Determination Strategy 
 
Mean Ideal (Mi) = 
 
 
   (Highest score + Lowest score) 
   = 
 
 
   (34 + 15) 
   = 24,5 
Standard Deviation Ideal (SDi) = 
 
 
   (Highest score – Lowest score) 
     = 
 
 
   (34 – 15) 
     = 3,17 
Very High = X > (Mi + 1   SDi) 
  = X > (24,5+ 1   3,17) 
  = X > 27,67 
High   = (Mi + 1   SDi) > X   Mi 
  = (24,5 + 1   3,17) > X   24,5 
  = 27,67 > X   24,5 
Low   = Mi > X   (Mi – 1   SDi) 
  = 24,5 > X   (24,5 – 1   3,17) 
  = 24,5 > X   21,33 
Very Low = X < (Mi – 1   SDi) 
  = X < (24,5 – 1   3,17) 
  = X < 21,33 
Table 
Tendency Distribution of Determination 
Category Interval classes F Percentage 
Very high > 27,67 7 28 
High 27,67-24,5 7 28 
Low 24,5-21,33 6 24 
Very low < 21,33 5 20 
Total  25 100 












The Result of Variable Tendency Determination of Social Strategy 
 
Mean Ideal (Mi) = 
 
 
   (Highest score + Lowest score) 
   = 
 
 
   ( 34  + 17) 
   = 25,5 
Standard Deviation Ideal (SDi) = 
 
 
   (Highest score – Lowest score) 
     = 
 
 
   (34 – 17) 
     = 2,83 
Very High = X > (Mi + 1   SDi) 
  = X > (25,5 + 1   2,83) 
  = X > 28,33 
High   = (Mi + 1   SDi) > X   Mi 
  = (25,5 + 1   2,83) > X   25,5 
  = 28,33 > X   25,5 
Low   = Mi > X   (Mi – 1   SDi) 
  = 25,5 > X   (25,5 – 1   2,83) 
  = 25,5 > X   22,67 
Very Low = X < (Mi – 1   SDi) 
  = X < (25,5 – 1   2,83) 
  = X < 22,67 
Table 
Tendency Distribution of Social 
Category Interval classes F Percentage 
Very high > 28,33 3 12 
High 28,33-25,5 3 12 
Low 25,5-22,67 14 56 
Very low < 22,67 5 20 
Total  25 100 












The Result of Variable Tendency Determination of Memory Strategy 
 
Mean Ideal (Mi) = 
 
 
   (Highest score + Lowest score) 
   = 
 
 
   (87 + 43) 
   = 65 
Standard Deviation Ideal (SDi) = 
 
 
   (Highest score – Lowest score) 
     = 
 
 
   (87 – 43) 
     = 7,3 
Very High = X > (Mi + 1   SDi) 
  = X > (65 + 1   7,3) 
  = X > 72,3 
High   = (Mi + 1   SDi) > X   Mi 
  = (65 + 1   7,3) > X   65 
  = 72,3 > X   65 
Low   = Mi > X   (Mi – 1   SDi) 
  = 65 > X   (65 – 1   7,3) 
  = 65 > X   57,7 
Very Low = X < (Mi – 1   SDi) 
  = X < (65 – 1   7,3) 
  = X < 57,7 
Table 
Tendency Distribution of Memory 
Category Interval classes F Percentage 
Very high > 72,3 5 20 
High 72,3-65 2 8 
Low 65-57,7 5 20 
Very low < 57,7 13 52 
Total  25 100 












The Result of Variable Tendency Determination of Cognitive Strategy 
 
Mean Ideal (Mi) = 
 
 
   (Highest score + Lowest score) 
   = 
 
 
   (44 + 14) 
   = 29 
Standard Deviation Ideal (SDi) = 
 
 
   (Highest score – Lowest score) 
     = 
 
 
   (44 – 14) 
     = 5 
Very High = X > (Mi + 1   SDi) 
  = X > (29 + 1   5) 
  = X > 34 
High   = (Mi + 1   SDi) > X   Mi 
  = (29 + 1   5) > X   29 
  = 34 > X   29 
Low   = Mi > X   (Mi – 1   SDi) 
  = 29 > X   (29 – 1   5) 
  = 29 > X   24 
Very Low = X < (Mi – 1   SDi) 
  = X < (29 – 1   5) 
  = X < 24 
Table 
Tendency Distribution of Cognitive 
Category Interval classes F Percentage 
Very high > 34 5 20 
High 34-29 8 32 
Low 29-24 6 24 
Very low < 24 6 24 














The Result of Variable Tendency Determination of Metacognitive Strategy 
 
Mean Ideal (Mi) = 
 
 
   (Highest score + Lowest score) 
   = 
 
 
   (42 + 10) 
   = 26 
Standard Deviation Ideal (SDi) = 
 
 
   (Highest score – Lowest score) 
     = 
 
 
   (42 – 10) 
     = 5,3 
Very High = X > (Mi + 1   SDi) 
  = X > (26 + 1   5,3) 
  = X > 31,3 
High   = (Mi + 1   SDi) > X   Mi 
  = (26 + 1   5,3) > X   26 
  = 31,3 > X   26 
Low   = Mi > X   (Mi – 1   SDi) 
  = 26 > X   (26 – 1   5,3) 
  = 26 > X   20,7 
Very Low = X < (Mi – 1   SDi) 
  = X < (26 – 1   5,3) 
  = X < 20,7 
Table 
Tendency Distribution of Metacognitive 
Category Interval classes F Percentage 
Very high > 31,3 1 4 
High 31,3-26 1 4 
Low 26-20,7 8 32 
Very low < 20,7 15 60 












































































Satuan Pendidikan  : SMP Negeri 1 Rambah Hilir 
Mata Pelajaran  : Bahasa Inggris 
Kelas   : IX (sembilan) 
 
Kompetensi Inti     
KI 1: Menghargai dan menghayati  ajaran agama yang dianutnya. 
KI 2: Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli (toleransi, gotong royong), santun, 
percaya diri, dalam berinteraksi secara efektif dengan lingkungan sosial dan alam dalam jangkauan pergaulan dan 
keberadaannya  
KI 3: Memahami dan menerapkan pengetahuan (faktual, konseptual, dan prosedural) berdasarkan rasa ingin tahunya 
tentang ilmu pengetahuan, teknologi, seni, budaya terkait fenomena dan kejadian yang tampak mata. 
KI 4: Mengolah,  menyaji, dan menalar dalam ranah konkret (menggunakan, mengurai, merangkai, memodifikasi dan 
membuat), dan ranah abstrak (menulis, membaca, menghitung, menggambar, dan mengarang)sesuai dengan yang 
dipelajari di sekolah dan sumber lain yang sama dalam sudut pandang/teori. 
 











     





















dan teman.  











dan teman.  
2.3    Menunjukkan 
     
























Teks lisan dan tulis 
untuk mengucapkan 
(a) harapan atau doa 
dan (b) ucapan 






prosedur yang sama 
Mengamati 
 Terbiasa atau sering 
mendengar dan menyaksikan 
guru dan warga sekolah lain 
mengucapkan (a) harapan 
atau doa dan (b) ucapan 
selamat atas suatu 
 Tingkat 
ketercapaian fungsi 
sosial (a) ucapan 
harapan atau doa 


































4.1    Menyusun teks 





















dengan guru dan 
teman 





a. I hope 
everything is 
fine. I hope so., 
dan 
semacamnya. 
b. I got the first 
price of Speech 
Contest. 
Congratulations
. I’m happy for 





(1) Kosa kata: 
hope, so, 
kebahagiaan dan prestasi, 
serta responnya dalam bahasa 
Inggris, bahasa Indonesia, dan 
bahasa lain (keteladanan), 
dengan unsur kebahasaan 
yang dapat menjaga 
hubungan interpersonal. 
 Mencontoh keteladanan 
tersebut dengan mengucapkan 
(a) harapan atau doa dan (b) 
ucapan selamat atas suatu 
kebahagiaan dan prestasi serta 
meresponnya, dalam bahasa 
Inggris dan bahasa lainnya, 
dengan unsur kebahasaan 




Dengan bimbingan dan arahan 
guru, menanyakan dan 
mempertanyakan antara lain 
tentang perbedaan antara 
ungkapan (a) harapan atau doa 
dan (b) ucapan selamat atas 
suatu kebahagiaan dan prestasi, 
serta responnya, dalam bahasa 
Inggris dengan yang ada dalam 
bahasa Indonesia, kemungkinan 
keruntutan struktur 
teks (a) ucapan 
harapan atau doa 
dan (b) ucapan 
selamat, serta 
responnya. 
 Tingkat ketepatan 
unsur kebahasaan: 




tanda baca, tulisan 
tangan. 
 Sikap santun, 
























































s! happy for 
you. 







atau tanpa a, 
the, this, those, 
my, their, dsb 
secara tepat 
dalam frasa 




(5) Ejaan dan tanda 
baca 





guru dan siswa 
selama proses 
pembelajaran, di 
menggunakan ungkapan lain, 
akibat jika tidak melakukan, dsb. 
 
Mengumpulkan Informasi 
 Mendengarkan dan 
menyaksikan banyak contoh 
interaksi dengan 
mengucapkan (a) harapan 
atau doa dan (b) ucapan 
selamat atas suatu 
kebahagiaan dan prestasi serta 
responnya dalam bahasa 
Inggris dari film, kaset, buku 
teks, dsb. 
 Menirukan contoh-contoh 
interaksi dengan 
mengucapkan (a) harapan 
atau doa dan (b) ucapan 
selamat atas suatu 
kebahagiaan dan prestasi, 
serta responnya dalam bahasa 
Inggris dengan ucapan, 
tekanan kata, intonasi, dan 
sikap yang benar. 
 Dengan bimbingan dan 
arahan guru, mengidentifikasi 
ciri-ciri (fungsi sosial, 
struktur teks, dan unsur 
kebahasaan) interaksi 
setiap tahapan. 





dalam dan di luar 
kelas. 
 Penilaian diri 
Pernyataan siswa 
secara tertulis 





(a) ucapan harapan 







 Tes Tertulis 
Membaca dan 






































dalam maupun di 




santun dan peduli.  
 
mengucapkan (a) harapan 
atau doa dan (b) ucapan 
selamat atas suatu 
kebahagiaan dan prestasi, 
serta responnya. 
 Secara kolaboratif, berusaha 
menggunakan bahasa Inggris 
untuk mengucapkan (a) 
harapan atau doa dan (b) 
ucapan selamat atas suatu 
kebahagiaan dan prestasi, 
serta responnya dalam 
konteks pembelajaran, 
simulasi, role-play, dan 
kegiatan lain yang terstruktur. 
 
Menalar/Mengasosiasi 
 Membandingkan ungkapan 
(a) harapan atau doa dan (b) 
ucapan selamat atas suatu 
kebahagiaan dan prestasi, 
serta responnya yang telah 
dikumpulkan dari berbagai 
sumber tersebut di atas. 
 Membandingkan ungkapan 
(a) harapan atau doa dan (b) 
ucapan selamat atas suatu 
kebahagiaan dan prestasi, 
serta responnya yang telah 
kemampuan 
menghasilkan teks 
yang di dalamnya 
termasuk tindakan 
(a) mengucapkan 
harapan atau doa, 
dan 
(b)mengucapkan 
selamat atas suatu 




 Unjuk kerja 
Simulasi dan/atau 
bermain peran (role 
play) dalam 
melakukan (a) 
ucapan harapan atau 
doa dan (b) ucapan 
selamat, serta 
responnya. 
 Observasi:   
   (penilaian yang 
bertujuan untuk 
memberikan 












dipelajari  tersebut di atas 
dengan yang ada di sumber-
sumber lain, atau dengan 
yang digunakan dalam bahasa 
lain.  
 Memperoleh balikan 
(feedback) dari guru dan 
teman tentang fungsi sosial 




 Menggunakan bahasa Inggris 
setiap kali muncul 
kesempatan untuk 
mengucapkan (a) harapan 
atau doa dan (b) ucapan 
selamat atas suatu 
kebahagiaan dan prestasi, 
serta responnya, di dalam dan 
di luar kelas, dengan unsur 
kebahasaan yang dapat 
menjaga hubungan 
interpersonal.  
 Berupaya berbicara secara 
lancar dengan ucapan, 
tekanan kata, intonasi yang 
benar dan menulis dengan 





untuk (a) ucapan 
harapan atau doa 




dalam dan di luar 
kelas. 
 






benar, serta tulisan yang jelas 
dan rapi. 
 Membicarakan permasalahan 
yang dialami dalam 
menggunakan bahasa Inggris 
untuk mengucapkan (a) 
harapan atau doa dan (b) 
ucapan selamat atas suatu 
kebahagiaan dan prestasi, 
serta responnya dan 
menuliskannya dalam jurnal 





























What if we hold a 
story telling 
competition next 
year? That’s a 
good idea. I gree 
Mengamati 
 Terbiasa atau sering 
mendengar dan menyaksikan 
guru dan warga sekolah lain 
menyatakan dan menanyakan 
persetujuan, dalam bahasa 
Inggris, dengan unsur 
kebahasaan yang sesuai 
dengan fungsi sosialnya. 
 Mencontoh kebiasaan tersebut 
dengan menyatakan dan 
menanyakan persetujuan, 
dalam bahasa Inggris, dengan 
unsur kebahasaan yang sesuai 













 Tingkat ketepatan 
unsur kebahasaan: 



























4.2   Menyusun teks 


















with you.; We have 
to work hard for 
our wall magazine. 
Yes, I agree.; We 
need to buy a new 
rubbish bin. I don’t 
think so. This one 
is still okay., dan 
semacamnya. 
Unsur kebahasaan 
(1) Kata  tanya 
What if...? 
How if ...? 








atau tanpa a, 
the, this, those, 







Dengan bimbingan dan arahan 
guru, menanyakan dan 
mempertanyakan antara lain 
tentang perbedaan antara cara 
menyatakan dan menanyakan 
persetujuan, dalam bahasa 
Inggris dengan yang ada dalam 
bahasa Indonesia, kemungkinan 
menggunakan ungkapan lain, 




 Mendengarkan dan 
menyaksikan banyak contoh 
interaksi dengan menyatakan 
dan menanyakan persetujuan 
dalam bahasa Inggris dari 
film, kaset, buku teks, dsb. 
 Menirukan contoh-contoh 
interaksi dengan menyatakan 
dan menanyakan persetujuan 
dalam bahasa Inggris dengan 
ucapan, tekanan kata, 
intonasi, dan sikap yang 
benar. 
 Dengan bimbingan dan 
arahan guru, mengidentifikasi 
intonasi, ejaan, 
tanda baca, tulisan 
tangan. 
 Sikap santun, 



















komunikasi di dalam 
dan di luar kelas. 
 Penilaian diri: 
Pernyataan siswa 




























































ciri-ciri (fungsi sosial, 
struktur teks, dan unsur 
kebahasaan) interaksi 
menyatakan dan menanyakan 
persetujuan. 
 Secara kolaboratif, berusaha 
menggunakan bahasa Inggris 
untuk menyatakan dan 
menanyakan persetujuan 
dalam konteks pembelajaran, 
simulasi, role-play, dan 
kegiatan lain yang terstruktur. 
 
Menalar/Mengasosiasi 
 Membandingkan ungkapan 
menyatakan dan menanyakan 
persetujuan yang telah 
dikumpulkan dari berbagai 
sumber tersebut di atas. 
 Membandingkan ungkapan 
menyatakan dan menanyakan 
persetujuan yang telah 
dipelajari  tersebut di atas 
dengan yang ada di sumber-
sumber lain, atau dengan 
yang digunakan dalam bahasa 
lain.  
 Memperoleh balikan 











 Tes Tertulis 
Membaca dan 












 Unjuk kerja 
Simulasi dan/atau 


































teman tentang fungsi sosial 




 Menggunakan bahasa Inggris 
setiap kali muncul 
kesempatan untuk 
menyatakan dan menanyakan 
persetujuan, di dalam dan di 
luar kelas, dengan unsur 
kebahasaan yang sesuai 
dengan fungsi sosialnya.  
 Berupaya berbicara secara 
lancar dengan ucapan, 
tekanan kata, intonasi yang 
benar dan menulis dengan 
ejaan dan tanda baca yang 
benar, serta tulisan yang jelas 
dan rapi. 
 Membicarakan permasalahan 
yang dialami dalam 
menggunakan bahasa Inggris 
untuk menyatakan dan 
menanyakan persetujuan dan 
menuliskannya dalam jurnal 









secara lebih cepat) 








di dalam dan di luar 
kelas. 
 



























4.3   Menyusun teks 







Teks lisan dan tulis 
menyatakan dan 
menanyakan tentang 














We should keep the 
classroom clean 
and tidy. Why don’t 
you join the Scout? 
It’s very useful. 
Let’s start our wall 
magazine. You can 
put your short 
stories there.,  dan 
semacamnya. 
Unsur kebahasaan 
(1) Kata kerja 
Masing-masing menggunakan 
prosedur yang sama 
 
Mengamati 
 Terbiasa atau sering 
mendengar dan menyaksikan 
guru dan warga sekolah lain 
menyatakan dan menanyakan 
(a) keharusan dan (b) 
himbauan melakukan suatu 
tindakan, dalam bahasa 
Inggris, dengan unsur 
kebahasaan yang sesuai 
dengan fungsi sosialnya. 
 Mencontoh kebiasaan tersebut 
dengan menyatakan dan 
menanyakan (a) keharusan 
dan (b) himbauan melakukan 
suatu tindakan, dalam bahasa 
Inggris, dengan unsur 
kebahasaan yang sesuai 
dengan fungsi sosialnya. 
 
Menanya 
Dengan bimbingan dan arahan 
guru, menanyakan dan 
mempertanyakan antara lain 
tentang perbedaan antara cara 

















 Tingkat ketepatan 
unsur kebahasaan: 




tanda baca, tulisan 
tangan. 
 Sikap tanggung 
jawab, kerjasama, 
































































atau tanpa a, 
the, this, those, 















dan sekitarnya dan 
keharusan dan (b) himbauan, 
dalam bahasa Inggris dengan 
yang ada dalam bahasa 
Indonesia, kemungkinan 
menggunakan ungkapan lain, 




 Mendengarkan dan 
menyaksikan banyak contoh 
interaksi dengan menyatakan 
dan menanyakan (a) 
keharusan dan (b) himbauan 
dalam bahasa Inggris dari 
film, kaset, buku teks, dsb. 
 Menirukan contoh-contoh 
interaksi dengan menyatakan 
dan menanyakan (a) 
keharusan dan (b) himbauan 
dalam bahasa Inggris dengan 
ucapan, tekanan kata, 
intonasi, dan sikap yang 
benar. 
 Dengan bimbingan dan 
arahan guru, siswa 
mengidentifikasi ciri-ciri 
(fungsi sosial, struktur teks, 









 Observasi terhadap 
kesungguhan, 
tanggung jawab, 
dan kerja sama 
siswa dalam proses 
pembelajaran di 
setiap tahapan. 






dalam dan di luar 
kelas. 
 Penilaian diri: 
Pernyataan siswa 
secara tertulis 



















































interaksi menyatakan dan 
menanyakan (a) keharusan 
dan (b) himbauan. 
 Secara kolaboratif, berusaha 
menggunakan bahasa Inggris 
untuk menyatakan dan 
menanyakan (a) keharusan 
dan (b) himbauan dalam 
konteks pembelajaran, 
simulasi, role-play, dan 
kegiatan lain yang terstruktur. 
 
Menalar/Mengasosiasi 
 Membandingkan ungkapan 
menyatakan dan menanyakan 
(a) keharusan dan (b) 
himbauan yang telah 
dikumpulkan dari berbagai 
sumber tersebut di atas. 
 Membandingkan ungkapan 
menyatakan dan menanyakan 
(a) keharusan dan (b) 
himbauan yang telah 
dipelajari  tersebut di atas 
dengan yang ada di sumber-
sumber lain, atau dengan 
yang digunakan dalam bahasa 
lain.  













 Tes tertulis 
Membaca dan 

































(feedback) dari guru dan 
teman tentang fungsi sosial 




 Menggunakan bahasa Inggris 
setiap kali muncul 
kesempatan untuk 
menyatakan dan menanyakan 
(a) keharusan dan (b) 
himbauan, di dalam dan di 
luar kelas, dengan unsur 
kebahasaan yang sesuai 
dengan fungsi sosialnya.  
 Berupaya berbicara secara 
lancar dengan ucapan, 
tekanan kata, intonasi yang 
benar dan menulis dengan 
ejaan dan tanda baca yang 
benar, serta tulisan yang jelas 
dan rapi. 
 Membicarakan permasalahan 
yang dialami dalam 
menggunakan bahasa Inggris 
untuk menyatakan dan 
menanyakan (a) keharusan 
dan (b) himbauan dan 
menuliskannya dalam jurnal 
Simulasi dan/atau 
bermain peran (role 





dan himbauan, serta 
responnya. 
 Observasi:   
  (penilaian yang 
bertujuan untuk 
memberikan balikan 
secara lebih cepat) 












dalam dan di luar 
kelas. 






























Teks tulis label 
obat/makanan/ 
minuman 















(1) Ungkapan dan 





 Mencari benda-benda di 
sekolah, rumah, dan 
sekitarnya di mana terdapat 
label obat /makanan 
/minuman, pendek dan 




setiap yang dilihat tersebut. 
 Mengumpulkan gambar dan 
foto berbagai benda di mana 
terdapat label 
obat/makanan/minuman, 
pendek dan sederhana, dari 
berbagai sumber termasuk 
internet, film, koran, majalah, 
buku teks, dsb. 
 Memberikan komentar dan 
pandangannya tentang fungsi 
label obat/makanan/minuman, 













uman, pendek dan 
sederhana. 
 Tingkat ketepatan 
unsur kebahasaan: 




tanda baca, tulisan 
tangan. 
 Sikap tanggung 

















































atau tanpa a, 
the, this, those, 











Dengan bimbingan dan arahan 
guru, menanyakan dan 
mempertanyakan antara lain 
tentang perbedaan dalam hal 
fungsi sosial, struktur teks, dan 
unsur kebahasaan, antara label 
obat/makanan/minuman, pendek 
dan sederhana, dalam bahasa 
Inggris dengan yang ada dalam 
bahasa Indonesia, kemungkinan 
menggunakan ungkapan lain, 
akibat jika tidak ada, dsb. 
Mengumpulkan Informasi 
 Membaca rujukan dari 
berbagai sumber, termasuk 
buku teks, untuk mengetahui 
fungsi sosial, struktur teks, 
dan unsur kebahasaan dari 
label obat/makanan/minuman. 
 Membaca secara lebih cermat 
semua label 
obat/makanan/minuman, 
pendek dan sederhana yang 
telah terkumpul dalam bentuk 
gambar dan foto tersebut di 
jawab, kerjasama, 










 Observasi terhadap 
kesungguhan, 
tanggung jawab, 
dan kerja sama 
siswa dalam proses 
pembelajaran di 
setiap tahapan. 






dalam dan di luar 
kelas. 






































(6) Ejaan dan 
tanda baca 
(7) Tulisan tangan 
Topik Obat, 
makanan, minuman 
yang lazim atau 
terkait dengan hidup 














teks lebih menarik. 
 
atas, untuk memberikan 
komentar dan pandangannya 
tentang fungsi sosial, struktur 




 Membandingkan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan dari 
berbagai label 
obat/makanan/minuman, 
pendek dan sederhana yang 
telah dikumpulkan dari 
berbagai sumber tersebut di 
atas. 
 Membandingkan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan dari 
berbagai label 
obat/makanan/minuman, 
pendek dan sederhana yang 
telah dipelajari  tersebut di 
atas dengan yang ada di 
sumber-sumber lain, atau 
dengan yang digunakan 
dalam bahasa lain.  
 Memperoleh balikan 
(feedback) dari guru dan 

















































 Mempelajari lebih banyak 
label obat/makanan/minuman, 
pendek dan sederhana dalam 
bahasa Inggris untuk 
memberikan komentar dan 
pandangannya tentang fungsi 
sosial, struktur teks, dan unsur 
kebahasaannya. 
 Berupaya berbicara secara 
lancar dengan ucapan, 
tekanan kata, intonasi yang 
benar dan menulis dengan 
ejaan dan tanda baca yang 
benar, serta tulisan yang jelas 
dan rapi. 
 Membicarakan permasalahan 
yang dialami dalam 
memahami label 
obat/makanan/minuman, 
pendek dan sederhana dan 
menuliskannya dalam jurnal 


















man, pendek dan 
sederhana yang 
telah dibuat. 
 Lembar soal dan 
hasil tes 



































Teks lisan dan tulis 
teks  prosedur 
berbentuk (a) resep 



















dalam (a) resep dan 







prosedur yang sama 
Mengamati 
 Menyalin dengan tulisan 
tangan yang rapi beberapa (a) 
resep dan (b) manual pendek 
dan sederhana dari beberapa 
sumber, dengan menggunakan 
ejaan dan tanda baca dengan 
benar. 
 Membaca dan mendengarkan 
teks-teks tersebut untuk 
memahami isi pesannya. 
 Dengan bimbingan guru, 
mengidentifikasi ciri-ciri 
(fungsi sosial, struktur teks, 
dan unsur kebahasaan) dari 
setiap teks tersebut. 
 
Menanya 
Dengan bimbingan dan arahan 
guru, menanyakan dan 
mempertanyakan antara lain 
tentang perbedaan dalam hal 
fungsi sosial, struktur teks, dan 
unsur kebahasaan, antara (a) 
resep dan (b) manual pendek dan 
sederhana, dalam bahasa Inggris 
 Tingkat 
ketercapaian fungsi 
sosial (a) resep dan 











(a) resep dan 
pengoperasian alat 
dalam (b) manual. 
 Tingkat ketepatan 
unsur kebahasaan: 







 Sikap tanggung 
jawab, kerjasama, 
cinta damai, dan 



































4.5.1   Menyusun 
teks prosedur, 
































(2) Ungkapan dan 











atau tanpa a, 
dengan yang ada dalam bahasa 
Indonesia, kemungkinan 
menggunakan ungkapan lain, 
akibat jika tidak ada, dsb. 
 
Mengumpulkan Informasi 
 Secara kolaboratif, mencari 
dan mengumpulan beberapa 
(a) resep dan (b) manual 
pendek dan sederhana dari 
berbagai sumber, termasuk 
dari internet, film, koran, 
majalah, buku teks, dsb. 
 Membaca rujukan dari 
berbagai sumber, termasuk 
buku teks, untuk mengetahui 
fungsi sosial, struktur teks, 
dan unsur kebahasaan dari (a) 
resep dan (b) manual. 
 Membaca semua (a) resep dan 
(b) manual pendek dan 
sederhana yang telah 
terkumpul tsb., secara lebih 
cermat dengan cara 
mengidentifikasi dan 
menyebutkan: 
- fungsi sosial setiap teks 
- tujuan setiap teks 
- bahan dan/atau peralatan 








(a) resep dan 
pengoperasian alat 




 Observasi terhadap 
kesungguhan, 
tanggung jawab, 
dan kerja sama 
siswa dalam proses 
pembelajaran di 
setiap tahapan. 











































the, this, those, 







(5) Ejaan dan 
tanda baca 




yang lazim atau 
terkait dengan 













- serangkaian langkah kerja 
secara urut dan runtut 
untuk mencapai tujuan 
- kosa kata, tata bahasa, 
ucapan, tekanan kata, 




 Membandingkan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan dari 
berbagai (a) resep dan (b) 
manual pendek dan sederhana 
yang telah dikumpulkan dari 
berbagai sumber tersebut di 
atas. 
 Membandingkan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan dari 
berbagai (a) resep dan (b) 
manual pendek dan sederhana 
yang telah dipelajari  tersebut 
di atas dengan yang ada di 
sumber-sumber lain, atau 
dengan yang digunakan 
dalam bahasa lain.  
 Memperoleh balikan 
  Penilaian diri: 
 Pernyataan siswa 
secara tertulis 













 Tes tertulis 
Membaca dan 
menulis teks (a) 




















(feedback) dari guru dan 




 Mempelajari lebih banyak (a) 
resep dan (b) manual pendek 
dan sederhana dalam bahasa 
Inggris untuk memberikan 
komentar dan pandangannya 
tentang fungsi sosial, struktur 
teks, dan unsur 
kebahasaannya. 
 Berupaya berbicara secara 
lancar dengan ucapan, 
tekanan kata, intonasi yang 
benar dan menulis dengan 
ejaan dan tanda baca yang 
benar, serta tulisan yang jelas 
dan rapi. 
 Membicarakan permasalahan 
yang dialami dalam 
memahami (a) resep dan (b) 
manual pendek dan sederhana 
dan menuliskannya dalam 
jurnal belajar sederhana 
dalam bahasa Indonesia. 
 Unjuk kerja 
Tugas menganalisis 
dan menghasilkan 
(a) resep dan (b) 
manual pendek dan 
sederhana tentang 
makanan, minuman, 
dan alat yang nyata 
di lingkungan 
sekitar. 










dan cara pembuatan 
makanan, minuman 
dalam (a) resep dan 
pengoperasian alat 
dalam (b) manual, 
ketika muncul 
kesempatan, di 
dalam dan di luar 









teks (a) resep dan 





yang telah dibuat. 
 Kumpulan hasil 
analisis tentang 
beberapa (a) resep 





















 Terbiasa atau sering 
mendengar dan menyaksikan 
guru dan warga sekolah lain 







































4.6   Menyusun teks 









pada saat ini, waktu 
lampau, dan waktu 
yang akan datang 





The children didn’t 
play outside all day 
today because it 
was raining hard. 
You didn’t help 
your mum 
yesterday because 
you said you were 
doing your 
homework. Now 
you don’t want to 
help her because 
you are doing your 
homework again. Is 
that just an excuse? 
You should be 
helping her now! It 
may raining soon, 
so bring your 
umbrella with you., 
yang sedang dilakukan/terjadi 
pada saat ini, waktu lampau, 
dan waktu yang akan datang 
dalam bahasa Inggris, secara 
terintegrasi, dengan unsur 
kebahasaan yang sesuai 
dengan fungsi sosialnya. 
 Mencontoh kebiasaan 
menyatakan dan menanyakan 
tindakan/kegiatan/kejadian 
yang sedang dilakukan/terjadi 
pada saat ini, waktu lampau, 
dan waktu yang akan datang 
dalam bahasa Inggris, secara 
terintegrasi, dengan unsur 
kebahasaan yang sesuai 
dengan fungsi sosialnya. 
 
Menanya 
Dengan bimbingan dan arahan 
guru, menanyakan dan 
mempertanyakan lagi tentang 
masing-masing cara menyatakan 
dan menanyakan 
tindakan/kegiatan/kejadian yang 
sedang dilakukan/terjadi pada 
saat ini, waktu lampau, dan 





pada saat ini, 
waktu lampau, dan 











pada saat ini, 
waktu lampau, dan 
waktu yang akan 
datang. 
 Tingkat ketepatan 
unsur kebahasaan: 




tanda baca, tulisan 
tangan. 






























































atau tanpa a, 
the, this, those, 







(5) Ejaan dan 
Mengumpulkan Informasi 
 Mendengarkan dan 
menyaksikan banyak contoh 
interaksi dengan menyatakan 
dan menanyakan 
tindakan/kegiatan/kejadian 
yang sedang dilakukan/terjadi 
pada saat ini, waktu lampau, 
dan waktu yang akan datang 
secara terintegrasi dalam 
bahasa Inggris dari film, 
kaset, buku teks, dsb. 
 Menirukan contoh-contoh 
interaksi dengan menyatakan 
dan menanyakan 
tindakan/kegiatan/kejadian 
yang sedang dilakukan/terjadi 
pada saat ini, waktu lampau, 
dan waktu yang akan datang 
secara terintegrasi dalam 
bahasa Inggris dengan 
ucapan, tekanan kata, 
intonasi, dan sikap yang 
benar. 
 Dengan bimbingan dan 
arahan guru, mengidentifikasi 
ciri-ciri (fungsi sosial, 
struktur teks, dan unsur 
kebahasaan) interaksi 
jawab, kerjasama, 









pada saat ini, 
waktu lampau, dan 
waktu yang akan 
datang. 
 Observasi terhadap 
kesungguhan, 
tanggung jawab, 
dan kerja sama 
siswa dalam proses 
pembelajaran di 
setiap tahapan. 






dalam dan di luar 
kelas. 












terjadi di masa lalu, 
saat ini, dan yang 
akan datang di 
sekolah, rumah, 











diri, kerjasama, dan 
bertanggung jawab. 
 
menyatakan dan menanyakan 
tindakan/kegiatan/kejadian 
yang sedang dilakukan/terjadi 
pada saat ini, waktu lampau, 
dan waktu yang akan datang. 
 Secara kolaboratif, berusaha 
menggunakan bahasa Inggris 
untuk menyatakan dan 
menanyakan 
tindakan/kegiatan/kejadian 
yang sedang dilakukan/terjadi 
pada saat ini, waktu lampau, 
dan waktu yang akan datang 
secara terintegrasi dalam 
konteks pembelajaran, 
simulasi, role-play, dan 
kegiatan lain yang terstruktur. 
 
Menalar/Mengasosiasi 
 Membandingkan ungkapan 
menyatakan dan menanyakan 
tindakan/kegiatan/kejadian 
yang sedang dilakukan/terjadi 
pada saat ini, waktu lampau, 
dan waktu yang akan datang 
secara terintegrasi yang telah 
dikumpulkan dari berbagai 
sumber tersebut di atas. 
 Memperoleh balikan 
 Penilaian diri: 
Pernyataan siswa 








kejadian yang sedang 
dilakukan/ terjadi 
pada saat ini, waktu 
lampau, dan waktu 





 Tes tertulis 
Membaca dan 





yang di dalamnya 
termasuk tindakan 
menyebutkan dan 






(feedback) dari guru dan 
teman tentang fungsi sosial 




 Menggunakan bahasa Inggris 
setiap kali muncul 
kesempatan untuk 
menyatakan dan menanyakan 
tindakan/kegiatan/kejadian 
yang sedang dilakukan/terjadi 
pada saat ini, waktu lampau, 
dan waktu yang akan datang, 
secara terintegrasi di dalam 
dan di luar kelas, dengan 
unsur kebahasaan yang sesuai 
dengan fungsi sosialnya.  
 Berupaya berbicara secara 
lancar dengan ucapan, 
tekanan kata, intonasi yang 
benar dan menulis dengan 
ejaan dan tanda baca yang 
benar, serta tulisan yang jelas 
dan rapi. 
 Membicarakan permasalahan 
yang dialami dalam 
menggunakan bahasa Inggris 






pada saat ini, waktu 
lampau, dan waktu 
yang akan datang 
 
Keterampilan: 
 Unjuk kerja 
Simulasi dan/atau 
bermain peran (role 








pada saat ini, waktu 
lampau, dan waktu 












/kegiatan /kejadian yang 
sedang dilakukan/terjadi pada 
saat ini, waktu lampau, dan 
waktu yang akan datang 
secara terintegrasi dan 
menuliskannya dalam jurnal 
















pada saat ini, 
waktu lampau, dan 



















dilakukan/ terjadi di 
Mengamati 
 Tterbiasa atau sering 
mendengar dan menyaksikan 













































4.7   Menyusun teks 
















arrived here on 
Friday. So, he has 
been here for three 
days. In my life 
tine, I have never 
seen snow. I have 
known Yuli since I 
was a child. We 





(1) Kata kerja 
dalam Present 
Perfect Tense  




di waktu lampau tanpa 
penyebutan waktu terjadinya 
secara spesifik, dalam bahasa 
Inggris, dengan unsur 
kebahasaan yang sesuai 
dengan fungsi sosialnya. 
 Mencontoh kebiasaan tersebut 




di waktu lampau tanpa 
penyebutan waktu terjadinya 
secara spesifik, dalam bahasa 
Inggris, dengan unsur 
kebahasaan yang sesuai 
dengan fungsi sosialnya. 
 
Menanya 
Dengan bimbingan dan arahan 
guru, menanyakan dan 
mempertanyakan antara lain 
tentang perbedaan antara cara 
menyebutkan dan menanyakan 
tindakan/kejadian yang 
sudah/telah dilakukan/terjadi 
di waktu lampau tanpa 






















 Tingkat ketepatan 
unsur kebahasaan: 




























































atau tanpa a, 
the, this, those, 



















secara spesifik, dalam bahasa 
Inggris dengan yang ada dalam 
bahasa Indonesia, 
kemungkinan menggunakan 
ungkapan lain, akibat jika 




 Mendengarkan dan 






di waktu lampau tanpa 
penyebutan waktu terjadinya 
secara spesifik dalam bahasa 
Inggris dari film, kaset, buku 
teks, dsb. 






di waktu lampau tanpa 
penyebutan waktu terjadinya 
 Sikap tanggung 
jawab, kerjasama, 














 Observasi terhadap 
kesungguhan, 
tanggung jawab, 
dan kerja sama 
siswa dalam proses 
pembelajaran di 
setiap tahapan. 





















diri, kerjasama, dan 
bertanggung jawab. 
 
secara spesifik dalam bahasa 
Inggris dengan ucapan, 
tekanan kata, intonasi, dan 
sikap yang benar. 
 Dengan bimbingan dan 
arahan guru, mengidentifikasi 
ciri-ciri (fungsi sosial, 






di waktu lampau tanpa 
penyebutan waktu terjadinya 
secara spesifik. 
 Secara kolaboratif, berusaha 
menggunakan bahasa Inggris 




di waktu lampau tanpa 
penyebutan waktu terjadinya 
secara spesifik dalam konteks 
pembelajaran, simulasi, role-
play, dan kegiatan lain yang 
terstruktur. 
 
dalam dan di luar 
kelas. 
 Penilaian diri: 
Pernyataan siswa 
secara tertulis 




















 Tes tertulis 
Membaca dan 
menulis teks yang 
menuntut 












di waktu lampau tanpa 
penyebutan waktu terjadinya 
secara spesifik yang telah 
dikumpulkan dari berbagai 
sumber tersebut di atas. 





di waktu lampau tanpa 
penyebutan waktu terjadinya 
secara spesifik yang telah 
dipelajari  tersebut di atas 
dengan yang ada di sumber-
sumber lain, atau dengan 
yang digunakan dalam bahasa 
lain.  
 Memperoleh balikan 
(feedback) dari guru dan 
teman tentang fungsi sosial 




















 Unjuk kerja 
Simulasi dan/atau 
bermain peran (role 

















 Menggunakan bahasa Inggris 





di waktu lampau tanpa 
penyebutan waktu terjadinya 
secara spesifik, di dalam dan 
di luar kelas, dengan unsur 
kebahasaan yang sesuai 
dengan fungsi sosialnya.  
 Berupaya berbicara secara 
lancar dengan ucapan, 
tekanan kata, intonasi yang 
benar dan menulis dengan 
ejaan dan tanda baca yang 
benar, serta tulisan yang jelas 
dan rapi. 
 Membicarakan permasalahan 
yang dialami dalam 
menggunakan bahasa Inggris 




























di dalam dan di luar 
kelas. 
  






di waktu lampau tanpa 
penyebutan waktu terjadinya 
secara spesifik dan 
menuliskannya dalam jurnal 
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